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1. LA PIAZZA DEI MESTIERI: A Square so that no one gets lost

1.1 The Foundation Piazza dei Mestieri and Special Projects

The Piazza dei Mestieri Foundation was established in Turin in 2004 to pursue educational goals

and to stimulate the development of local entrepreneurship. Piazza dei Mestieri’s mission is “to

create the conditions to provide young people, especially those affected by specific forms of

disadvantage, with an educational offer capable of enhancing their passion for reality, through a

process that allows them to acquire useful knowledge and skills to successfully enter the world of

work or continue their studies”. These goals are achieved by means of an offer that encompasses

the wide range of interests of teenagers, starting from the enhancement of know-how; in fact, it

is through the “learning by doing” methodology that workshops and guidance and job support

activities are conceived, designed and delivered.

As stated in its Statute, the goals of the Foundation are: promoting young people’s preparation

and introduction to employment, improving and innovating educational services, paying

particular attention to social inclusion policies and the prevention of various forms of youth

disadvantage and early school leaving; in pursuing the aims of offering young people job

placement opportunities and developing local entrepreneurship, creating facilities for the

establishment of businesses and services, as well as developing support activities for local

entrepreneurs; strengthening volunteering networks existing in the area and encouraging the

coming together of public and private entities operating in the field of youth policies, especially

those geared towards social inclusion; taking an active part in the implementation of information

and awareness-raising initiatives for young people, their families and public and private

operators, to promote all the tools that can help the social advancement of young people. In

Turin, Piazza dei Mestieri is open to the public Monday to Friday from 8.30 am to 8.00 pm (* the

premises remain open in the evenings and on public holidays as the Piazza has cultural

entertainment activities, various restaurants and evening courses for adults). The activities

carried out relate to the network management of projects dedicated to: reducing early school

leaving, youth disadvantage and marginalization by promoting educational success through the

strengthening of young people from a cognitive, relational and value-system point of view;

promoting participation in social and working life by offering the opportunity to experiment with

a range of offers related to guidance, inclusion in school/training alternation courses,

technical-professional training, activities to support the school path, cultural activities and

sporting and recreational activities.

With more than ten years of experience in education, training and employment, over time the

Foundation has consolidated its taking charge and intervention methodology by turning its



attention to young people, families and groups of adults in situations of extreme marginalization.

Through effective projects implemented and financed by entities, institutions and private

organisations, it has been possible to deliver activities to support inclusion and prevent various

forms of social exclusion in different areas: integration of foreigners, training, guidance,

school/training alternation and job placement. Since its establishment, the PDM Foundation has

been what one might call a “social antenna”, investigating the needs of the local areas and

activating concrete responses, supported by the signing of Conventions, Memoranda of

Understanding and Partnership Agreements.

Listed since 2012 in the Register, held by the Ministry of Labour and Social Policies, of Entities

and Associations that carry out activities to support immigrants, it has extensive experience in

the coordination and development of integration and social inclusion projects for individuals

from foreign countries and in situations of fragility and in the prevention of early school leaving.

The results achieved by the projects have been recognized in operational protocols entered into

with the Italian Ministry of Education, University and Research – MIUR (“Strengthening the

competences of young people for job guidance and future employability&quot;), Regional School

Office V - Territorial Area for the Province of Turin, the Public Prosecutor’s Office at the Juvenile

Court of Piedmont and Valle D’Aosta, the Piedmont Region and the Municipal Police’s Community

Unit. Such recognition has allowed the PDM Foundation to present new projects in support of

vulnerable groups, involving a variety of local organisations, so as to respond to different needs

(voluntary organisations, associations active in the field of subsidiarity, etc.). The PDM

Foundation has entered into agreements with numerous comprehensive schools, upper

secondary schools, provincial centres for adult education and residential care facilities for minors,

with which collaboration around the subjects of inclusion and prevention of early school leaving

is now well established. It collaborates with local authorities, banking foundations and

associations devoted to supporting educational projects. Furthermore, there is regular

collaboration with the Compagnia di San Paolo and its instrumental divisions, Charitable Office

and School Foundation, whose purpose is to take action to counter the exclusion of young people

both at school and in society.

Along with its educational and cultural dimensions, the model has also developed new

educational processes, teaching, recreational and bonding methodologies to encourage the

inclusion of minors (mainly in the 6-17 age group) and families at risk. Thanks to numerous

projects, it has established and consolidated effective and stable collaborations with schools,

local authorities and third-sector entities to offer greater opportunities to young people and the

local area. These relationships have turned into fully-fledged educating communities, currently

working on projects that are either already financed or under evaluation by public and private

organisations. Co-planning with teachers, educators and operators has ensured real “continuity

of the educational process”, by improving the awareness and capacity of the system in

responsibly addressing the new challenges of educational poverty and hardship suffered by

minors.

The educating community is intended as a place for relationships and for the generation of

something good, where to ASK, allowing needs and problems to emerge, SHARE experiences,



attempts and connections, MAKE THE MOST of people and good practices, DECIDE in order to

build, strengthen and broaden ties. Within the context of a project, the educating community

displays the following valuable features: - heterogeneous and multidisciplinary teams for needs

analysis and identification of the most effective responses; - experienced operators who foster

empowerment and training in different areas (inclusion, active citizenship, soft skills, centrality of

the family), - ability to redesign teaching-educational activities starting from the evidence

gathered during the remote learning period. Over the years, Piazza dei Mestieri and its partners

have conceived and carried out projects, recognizing them as opportunities for discussion,

growth and contamination, nurturing identity elements and further defining didactic-educational

interventions.

empowerment and training in different areas (inclusion, active citizenship, soft skills, centrality of

the family), - ability to redesign teaching-educational activities starting from the evidence

gathered during the remote learning period. Over the years, Piazza dei Mestieri and its partners

have conceived and carried out projects, recognizing them as opportunities for discussion,

growth and contamination, nurturing identity elements and further defining didactic-educational

interventions.

1. PEDAGOGICAL APPROACH

2.1 The Task-Based Language Teaching approach and Cooperative Learning in multicultural

contexts



The different modules saw the participation of male and female students with a wide range of

different linguistic skills, places of origin, time spent in our city since arriving and previous levels

of schooling. The linguistic experimentation was carried out by constantly following the

guidelines of the CEFR (Common European Framework of Reference for Languages), in which the

teaching of Italian to foreigners concentrates on the use of language as a communication and

relationship tool in both personal and social domains.

In the “School in the family” courses, for example, the Italian lessons were structured according

to Didactic and Learning Units, envisaging real-life simulations in the classroom applied to

specific contexts (e.g., in the home, city environment, shopping, work, health), so as to produce

speech acts exclusively within guided learning activities. The users were all women, some of

whom were becoming familiar with basic literacy and/or had had limited schooling in their home

country. It was a fundamental opportunity for formalized study, socialization and human

promotion. At the end of the course, the students had progressed by one CEFR level, from pre-A1

to full A1.

In the cookery workshops (Life contexts and Skills - baking/coffee bar), the contexts went from

being simulated to actually being real and language became functional to the execution of the

processes necessary for the creation of the final product.

Therefore, while in standard lessons the circumstances are presented as simulations, in the

workshops the speech acts are dictated by the needs arising from the instructions given by the

technical teachers. Students are continuously invited to comply with safety, hygiene and

procedural rules in the production phases, directly developing cognitive skills of logic and

sequencing (language as a working and thinking tool) by focusing on their vocabulary in relation

to the micro-languages   of the areas in question. In the baking course, for example, the activities

developed specific vocabulary and linguistic functions, such as storytelling (how the dishes were

made), describing (ingredients, processes and manual skills), writing (recipes, phases and

preparation times, etc.).

The pedagogical approach to the activities carried out in the classroom is based on the so-called

Task-Based Language Teaching (TBLT), in which the task represents the fundamental unit of

planning and instructions in teaching second languages   (Richards, Rodgers 2014). According to

this approach, the teacher administers functional tasks with non-linguistic objectives in order to

obtain an exchange of information (Van den Branden 2006).

In the action-oriented approach, language is seen as a tool for mediating meanings by resorting

to multiple models (structural, functional and interactive), in which lexical units, during the

interaction skill, become relevant for the use and learning of the language itself. In this context,

the tasks are considered fundamental, as they strengthen the ability to negotiate, elaborate and



experiment – all of which are activities of paramount importance in order to learn a foreign

language.

Developing units that focus on achieving linguistic objectives close to the reality of everyday life

allows the learners to maintain a very high level of motivation and facilitates the sharing of

knowledge, thus creating a virtuous circle of language learning. As regards the difficulty of the

tasks, this can be calibrated taking into account the characteristics of the learners, thereby

facilitating the development of both fluency and awareness of the language form (Skehan 1998).

Nunan (2004) underlines that, in this approach, the personal experiences of each learner are

valued as important components that contribute to learning in the classroom. In this way, a

bridge is built between learning in the classroom and the use that the students make of the

language outside the classroom.

The CEFR contains the essential guidelines of the TBLT, which have already been widely shared by

scholars in the sector, and presents an image of the student as a subject who has skills and uses

them in different areas of society and daily life. These skills constitute the background that all the

students bring with them when they enter the classroom and are not only linguistic skills (in the

target language, in one’s own language and also in all other foreign languages   known) but also

extralinguistic. Above all, the concept of individuals as social actors who take on and perform

tasks is emphasized. In this approach, the task becomes the essential unit for planning and

teaching (Long, Crookes 1992) and it represents the final point for the students and the starting

point for the teacher, who has to organize and articulate the linguistic contents in the various

stages of each unit to help the students perform the task assigned.

Peter Skehan (1996) defines the task as an activity that has meaning as its priority, in which the

language is used in a way that is similar to actual usage in real life and is evaluated based on the

achievement of a result. In addition, Skehan highlights the five key characteristics of a task:

a. the meaning must come before everything else;

b. the students are not simply asked to repeat what someone else has said;

c. the activities carried out may also take place outside the classroom;

d. completing the task assigned has a certain priority;

e. the evaluation of the task is seen as a result of the whole process.

According to this framework, the students are motivated to learn when they come face to face

with a partner with whom they interact and from whom they can learn. And this is precisely what

happened in the workshops, where working in pairs or in groups brought about such an exchange

of knowledge. Selecting, classifying, reasoning on and evaluating information are the essential



learning events to be able to achieve the goal of a task, triggering a cognitive process useful for

completing it by becoming true protagonists of the training experience.

Martín Peris (2004) believes that tasks must be pedagogically structured but at the same time

open, both in the sequence of activities envisaged for carrying them out and in terms of results.

This allows the students to put forward their contribution with a greater degree of spontaneity.

According to Martín Peris, a task must have the following characteristics:

a. it must be accomplished over a certain period of time (that is, it must have a beginning and an

end);

b. the students must be able to perform the task based on their level of language proficiency;

c. the topic and content must be real, interesting and useful for the students;

d. it must take into account the interests and experiences of the students;

e. it must meet the objectives of the curriculum;

f. it must be open, so as to facilitate the student’s decision-making process;

g. it must be assessable by the students.

Ultimately, a task is an activity or a sequence of activities that leads to the achievement of a

concrete goal shared by various participants who, in order to achieve it, must collaborate,

interact and negotiate with each other. It is a communicative event, a total experience with the

language, in which moments of usage alternate with moments of reflection on linguistic forms, as

also happens in natural linguistic exchanges outside the classroom (Birello, Vilagrasa 2016).

2.2 Task-Based Language Teaching (TBLT) applied to project modules

The activities prepared by the L2 teachers in charge of the project followed the TBLT model,

characterized by four main phases:

1) Presentation of the task, with the objective of making the students first come into contact with

the topic and contents that will be dealt with in the sequence or didactic unit;

2) Preparation of the task. This phase, much more extensive than the previous one, is divided

into two separate moments. At first, the contents are introduced through authentic or

semi-authentic material (spoken, written and images). The language is always presented as part

of a context and never in an isolated way. Next, activities related to the input represented by the

texts are proposed. They may be activities that do not require any conscious use of linguistic

resources or they may already be focused on specific language forms. The students must use the



resources previously explored for communication purposes;

3) Execution of the task. The final task is the point of arrival, it is the sum of many steps that have

led the students to master the language needed to complete it. The students freely use the

linguistic resources, strategies, skills and competences acquired during the sequence, but also

the extra-linguistic ones that they bring with them into the classroom together with their

personal experiences.

4) Evaluation phase. It is a broad type of evaluation that includes: process evaluation,

self-evaluation of the skills acquired within the teaching unit, and peer evaluation, in which each

student analyzes the performance of their peers and the task.

The opportunity to complete the task through activities performed in small groups supports

dynamics of cooperation, which are very important in the phase of inclusion of an individual. It is

here that the Task-Based Language Teaching approach meets Cooperative Learning, a specific

teaching methodology through which students learn in small groups, helping each other and

feeling co-responsible for each other’s progress. The teacher takes on the role of facilitator and

organizer of the activities, devising &quot;learning environments&quot; in which the students,

helped by a positive relational setting, transform each learning activity into a process of “group

problem solving”. This allows them to succeed in objectives whose achievement requires the

personal contribution of all.

These objectives can be achieved by developing and enhancing the following characteristics in

students:

● Positive interdependence, whereby the students strive to improve the performance of each

member of the group, since individual success is not possible without collective success;

● Individual and group responsibility: the group is responsible for achieving its objectives and

each member is responsible for his or her contribution;

● Constructive interaction: the students must interact with one another directly to be able to

work, promoting and supporting the efforts of each member of the group and motivating each

other based on progress made and targets reached;

● Application of specific social skills that are necessary in interpersonal relationships within a

small group: the students engage in the various roles required by the activities and commit to

creating an atmosphere of collaboration and mutual trust. Conflict management skills are of

particular importance; more generally we will talk about social skills, which must be the subject

of specific teaching;

● Group evaluation: the group evaluates its results and its way of working and sets goals for

improvement.



In conclusion, this pedagogical approach appears to be created ad hoc for activities in which the

participants are from different age groups, come from different countries and have different

language levels and in which the aspect of learning through workshops is the basis of the didactic

methodology adopted.

The linguistic experimentation implemented, in which the L2 teacher supported the students

across all the modules presented, encompassed not only linguistic strengthening but also a good

deal of socialization work, which facilitated the acquisition of basic sector skills, useful for the

continuation of the students’ school-training paths. As for the purely linguistic workshops (School

in the Family, L2 Italian in the Family), the opportunity to work by tasks and objectives led to the

consolidation and/or improvement of language skills, as demonstrated by the different types of

activities, exercises and tests measuring the improvements of the individual beneficiaries.

  Linguistic improvement and the assessment of linguistic and socio-communicative skills are

specific aspects targeted by the research activities of IRCRES-CNR. During the project design

phase, it was decided that the research workshops would be held as part of the Abil.Ita module

and the results are presented in the following section. The creative research workshops were

developed according to the pedagogical approach outlined above and they were designed on the

basis of the didactic activities carried out by the students.



3. CNR-IRCrES’S CREATIVE WORKSHOPS: RESEARCH AND EXPERIMENTATION

3.1. Workshops: considerations and preliminary phases

As part of the “Diamo vita alle parole” (Let’s give life to words) project, CNR- IRCrES held two

creative workshops applied to the assessment of L2 skills. The structure of the workshops was

based on previous experience concerning various fields, focusing on targeted objectives

depending on the different work or study contexts.

For example, the workshops were used to manage activities dedicated to developing the use of

the right hemisphere in various role-playing and problem-solving situations, so as to stimulate

creativity in research contexts where criteria of analysis and logic usually prevail. On the other

hand, at Summer Schools that deal with sustainability and in the Life Sciences Teaching university

courses at the Faculty of Education of the University of Genoa, the creative workshops were used

as a tool for integration and support in reflecting on the subjects tackled by learners.

As part of the training offered by Piazza dei Mestieri (PdM), the creative workshops provided

spaces for socializing and original linguistic-communicative exchanges in which the participants,

who were required to carry out precise assignments (tasks), could test themselves by using both

what they had learnt during the L2 course and their own wealth of knowledge and personal

experiences. The tasks were presented as games in which all the participants (learners,

facilitators and tutors) were involved, in order to create an environment that allowed for the

most natural expression possible. The learners’ performances were filmed and assessed a

posteriori, also thanks to the completion of individual assignments.

Before starting the actual experimentation, a preparatory phase was necessary, which involved

the members of the CNR-IRCrES research team, the manager of special projects at Piazza dei

Mestieri and the L2 teacher in order to

1. define the assessment objective;

2. precisely identify the target population;

3. determine what had to be measured;

4. choose the workshop delivery and evaluation methods;

5. define the indicators.

a.1 Experimentation objectives



The general objective of the FAMI project was to hold two face-to-face creative language

workshops that could complement the entry and exit language assessment tests for Italian as L2,

administered by the teacher at Piazza dei Mestieri. The aim was to measure the initial level of

language skills and socio-communicative skills of the students participating in PdM courses in the

2020-2021 school year and, then, to measure the final level of skills achieved and/or

demonstrated, for the purpose of quantifying the delta related to the observed period.

a.2 Target population

  The recipients of the workshops were the participants in the coffee bartending and bakery

courses, belonging to the 15-19 age group. These were non-EU foreigners with language

difficulties and a varied educational background in their countries of origin (from 2 to 12 years of

attendance), selected by the reference teachers among boys and girls attending CPIA 2 in Turin.

Once the specific group of participants was identified, the various activities of the experimental

creative communication workshops were tailor-made, starting from basic language and

communication skills in Italian as L2. These had been verified at the beginning of the course

through a test administered by the teacher to all PdM students in one of the initial lessons (4 th

December 2020).

a.3 Methodology

As stated above, the activities of the experimental creative communication workshops were

tailor-made to the group of participants starting from their presumed basic

linguistic-communicative skills in Italian as L2.

The tasks and stimuli proposed took into consideration the process of linguistic- communicative

understanding as a whole, which entails the sequential activation of the two brain hemispheres

regardless of the quality of the visual or verbal stimulus received. The right hemisphere –

analogue, visual, emotional – intercepts signals and signifiers whose contents and meanings it

elaborates before transmitting them to the left hemisphere – analytical, linguistic and rational.

The workshop focused on raising awareness of creativity as a tool to promote a mental

predisposition favourable to L2 learning. The participants were asked to experiment with learning

games for interpersonal communication, as well as cooperative games adapted to the specific

situation (see b.1), in order to stimulate the right hemisphere of the brain with activities that

encourage analogue thinking, imagination, motivation, emotional intelligence and the drive to

interact. The participants were given the chance to work both as a group and individually.

3.2. Structure of the workshops



b.1 Setup

Delivering a creative workshop requires the setting up of a suitable environment, i.e., a creative

room. This may be either a different place from the one in which the course activities usually take

place or the same place, but transformed in a number of key details: the chairs are moved to

form a circle and the tables are pushed aside; a central shared space is made available

(reminiscent of the centrality of the original Shakespearean stage); creative materials of different

sorts are provided depending on the nature of the workshop and its objectives, possibly including

music or food and beverages. In this environment, the games and expression exercises proposed

support and enhance linguistic skills, visual comprehension and mental strategies, always

respectful of the individuality, creativity and communicative skills and/or will of each participant,

for example through tailor-made brainstorming techniques, photo elicitation, role playing, team

building, storytelling, creative manipulation and collages.

The onset of the Covid-19 pandemic and the consequent state of emergency required social

distancing, which forced the research team to radically rethink the workshop delivery methods.

Accordingly, the exercises developed in the preliminary phase were partially modified or

altogether replaced, but keeping in line with the basic principles established.

The first laboratory was held on 14 th January 2021 and used a mixed mode, partly online and

partly in person, in compliance with all the necessary safety measures. Using a mixed mode

meant that some of the contributors were operating remotely, while the group worked

face-to-face. The participants were in the computer room, assisted by technical tutors, originally

not envisaged but clearly required to manage the online communication. In fact, the actors of a

creative workshop should be exclusively a leader, a group and, when needed, preferably hidden

facilitators. In this case, the leader led the group remotely, connecting via the platform made

available by Piazza dei Mestieri, and was assisted by three facilitators, one of whom was present

in the classroom. The latter facilitator was from PdM, even though the original project did not

foresee the participation of non-CNR-IRCrES personnel in the creative workshop. Despite the fact

that the health and social situation of late spring 2021 offered greater freedom of movement

and, therefore, the opportunity to hold the entire workshop in person, in order for the

measurements to be comparable, it was necessary to replicate identical circumstances during the

second event, which took place at the end of the course, i.e., on 31 st May.

b.2 Description of the workshops

In the two workshops, identical or equivalent exercises were presented so as to compare the

measurements relating to individual performance, but the time dedicated to the two events was

not the same. In the May session, held on the last afternoon of the course, fewer hours were

available. Nevertheless, the exercises targeted by the quantitative evaluation were administered

in full, maintaining adequate timing, while those relating to the qualitative evaluation were

partially modified or sacrificed, since some of them were not essential from the point of view of



constructing the appropriate workshop environment. Therefore, both sessions featured

tailor-made exercises of brainstorming, photo elicitation, role playing, storytelling and collages.

b.2.1 Description of the 14 th January 2021 workshop

During the four-hour workshop, seven of the ten exercises prepared for the first session were

administered. Exercises 6 and 9 were not presented, since they were deemed more suitable for

face-to-face workshops, due to the intense interactions required of all group members both with

one another and with the leaders and facilitators. Exercise 8 was moved to the next session,

given the reduced amount of time available for the online session, compared to the live one, and

the fact that it was essentially equivalent to exercise 10. Indeed, the entire structure of the

creative workshop would have required more time than what was considered appropriate for a

remote session. In face-to-face workshops, the movement needed to perform some exercises

makes it possible to constantly change scenarios and modify situations, thereby keeping the

participants involved and stimulating creativity in a way that cannot always be replicated in

remote situations.

1. Creative cards (materials needed: paper and pencil/pen; completion time: 45min; from now

on, this is understood as the time needed, measured a posteriori; qualitative evaluation).

This was an “icebreaker” exercise to give each participant the opportunity to introduce

him/herself to the group in a creative way. It comprised two phases but only the second phase

was evaluated qualitatively.

The leader showed the group a screen featuring 21 images, or cards, corresponding to 21 Jungian

archetypes.



In the first phase, the leader asked each participant in turn to answer two questions and carry

out two tasks:

● What is your name?

● How do you want to be called?

● Choose an image

● Note down the corresponding number

In the second phase, the leader asked the participants five questions in sequence. During this

activity, spontaneous contribution was encouraged first; if this did not happen, the individual

participants were called to answer the questions one after the other. The points discussed were:

● Why are you in this course?

● Tell me something you like

● Tell me one of your dreams

● Tell me which card you chose

● Tell me why you chose it



  2. Super-fast choice (completion time for the first part: 19min; completion time for the second

part: 26min; qualitative evaluation)

This was a warm-up exercise taking place in two phases and based on the speed of action and

reaction. In the first part, the participants were told that they would be asked to quickly choose

one of two options proposed by the leader (for example: going up or going down? steel or

aluminium?) and that they would have to repeat it aloud. The leader questioned them

individually several times according to a random pattern which, however, took into account the

number of questions that each participant was asked.

During this phase, the facilitators wrote down the choices made in a Word file, which was then

used for the second part of the exercise. The game came to an end when the leader was satisfied

with the participation and contribution of the group as a whole. In the second part, the file

containing the words transcribed during the previous exercise was shown to the participants. The

leader asked the entire group to work together to invent and then say aloud 3 to 5 sentences

created using as many of the words presented in the first phase as possible. The participants

were encouraged to contribute freely and were allowed to also complete, modify or correct the

sentences created by their peers. If the sentences offered were not sufficient, it was the leader’s

responsibility to stimulate production, also calling the facilitators into play. The exercise ended

when the facilitator had collected at least three meaningful sentences put together by the group.



3. Free associations (completion time: 12min; qualitative evaluation)

This exercise is based on the uncoupling of rationality vs. creativity and emotional thinking. It is

an additional warm-up activity, also capable of stimulating interaction. Therefore, the original

plan was to introduce it at this point in the session. However, considering the time available and

the good level of response of the group, the exercise was moved to the end of the workshop,

since it is also suitable for creating a situation of relaxation.

By calling the participants to contribute individually and repeatedly, the leader introduced a

stimulus word chosen from among those included in the list prepared for the activity. The list was

drawn up based on three elements: the L2 entrance test, the subjects covered in the courses

followed by the group and the language support app created specifically by Piazza dei Mestieri

for both training and daily use. Presented with the stimulus word, the participants answered by

free association with another word, as quickly as possible. This exercise is to be considered a

game that allows individuals to develop their personal relationship with the L2 language in total

freedom.

4. This stick is not a stick: role-playing game (materials needed: pencil/pen; completion time:

9min; quantitative evaluation)

Holding a pen in his hand, the leader began the exercise by saying: “This pen is not a pen, but it is

... a fishing rod” (example) and mimicked the corresponding gesture. Then, he asked some of the

facilitators to play in sequence and they repeated the formula each time changing the final

object. After this, the participants were called to contribute, in no particular order. The game

ended when everyone had had the chance to speak.



The task is conducive to face-to-face linguistic production in abstract terms. The

following aspects were evaluated:

● oral production ability (active vocabulary, abstract language) and

● (verbal) ability to communicate and interact

With regard to the oral production ability (active vocabulary, abstract language), the indicator

identified was a pronunciation and intonation score, from now on referred to as PI, with points

assigned on a scale from 0 to 10.

For what concerns the (verbal) ability to communicate and interact, the indicator identified was a

verbal communicative effectiveness score, from now on referred to as ECV, with points assigned

on a scale from 0 to 10.

5. Photo elicitation (completion time: 33min; quantitative evaluation)

The leader presented five images on the screen that reproduce objects or scenes related to the

programmes of the technical-professional training courses attended by the participants. This

made for an easy brainstorming activity in which all the participants in turn were asked to

express their ideas about the same photograph, building a shared discourse that referred to both

the daily life and the emotional sphere of the group. While the participants spoke and were

encouraged to contribute, if needed, so that the conversation could proceed at a good pace, a

facilitator wrote down the words spoken in a file, which could also be shown on the shared

screen to support the discussion. The exercise ended when the leader was satisfied with the

participation and contribution of the group as a whole.
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The task consists in stimulating information production during a multidirectional interaction. The

following aspects were evaluated:

● the group’s oral production ability (active vocabulary, abstract language)

● the group’s verbal ability to communicate and interact

As regards the group’s oral production ability (active vocabulary, abstract language), two

indicators were identified: lexical adequacy, from now on referred to as AL, and the PI score, both

with points assigned on a scale from 0 to 2 for each image presented, up to a maximum of 10

points. For what concerns the group’s verbal ability to communicate and interact, the indicator

used was the ECV score, with points assigned on a scale from 0 to 2 for each image presented, up

to a maximum of 10 points.



6. Invent and then tell a story

This exercise, designed for face-to-face workshops, was not presented. It would have involved

dividing the group into two teams working separately to invent a story each, using a selection of

images and words given (two different files containing 10 images and 30 words had been

prepared, one for each team). The close collaboration required among the members of the

group, also in terms of manual activities, proved incompatible with the need for social distancing.

7. Write a real or imaginary recipe (materials needed: paper and pen to take notes; completion

time: 26min; quantitative evaluation)

The group was given a series of images via a shared file on the screen. Each participant was

invited to devise a recipe, within a given amount of time (10 min), which was then presented to

the group. The presentation of the completed task occurred spontaneously, following no fixed

order. The task consists in a monodirectional individual presentation. The following aspects were

evaluated:

● oral production ability (active vocabulary, abstract language) and

● ability to communicate and interact in technical-professional and relational contexts



With regard to the oral production ability (active vocabulary, abstract language), the indicators

identified were two, i.e., the AL score and the PI score, both with points assigned on a scale from

0 to 10. For what concerns the ability to communicate and interact in technical-professional and

relational contexts, the indicator used was the ECV score, with points assigned on a scale from 0

to 10.

8. Design your shop sign (task not presented in this session, but in the 31 st May session; see the

description below)

9. Exchanging views (materials needed: pencil/pen; expected completion time: 30min;

quantitative evaluation envisaged)

The task involved sending a WhatsApp message about a given topic and responding appropriately

to a WhatsApp message received. The activity should have taken place in two stages. Initially, half

of the group would have been asked to write down a WhatsApp message of

dissatisfaction/disappointment about the courses that they were following addressed to a family

member or friend. At the same time, the other half of the group would have had to write a

similar message, however expressing satisfaction. The leader would have then collected the

messages and redistributed them, so that each participant could write down an individual

response to a message from the other team. As already mentioned, since the execution of this

task requires a minimum of 30 minutes, including handing the work back, it was not possible to

include it in the workshop package.

10. Create your CV: role-playing game (materials needed: paper, pencil, felt-tip pens, collage

paper scrapbook, scissors, glue, various magazines; completion time: 39min; quantitative

evaluation)

The leader asked the participants to create and present their CVs by also using the objects and/or

images made available to them, to put themselves forward as ideal candidates for a job of their

choice. It was made clear that any creative contribution was welcome, leaving room for

everyone’s imagination and wishes. The final papers were then digitized and handed back at the

end of the task. The completed task had to deal with each of the five points below, listed in a file

shown on the shared screen:

● who I am

● what I want to do

● why I want to do it

● where I want to work

● who I want to work with



The following aspects were evaluated:

● ability to understand and interpret oral communication (passive vocabulary)

● written production ability (active vocabulary)

● oral production ability

● ability to communicate and interact in technical-professional and relational contexts

As for the ability to understand and interpret oral communication (passive vocabulary), the task

consisted in testing comprehension of a complex assignment in technical-professional and

relationship contexts. The indicator used was a passive comprehension score (CP), measuring the

ability to deal with all of the five assignments set. Each aspect of the task was scored as reported

below:

1. answering the five questions presented on the screen (points from 0 to 5)

2. using the images made available to the group (points 1)

3. using words (points 1)

4. creating a CV to apply for a dream job (points 2)

5. showing everyone your CV and presenting it in 1 min (points 1)

With regard to the written production ability (active vocabulary), the task entailed an individual

written presentation in a technical-professional context. The indicator used was the AL score,

with points assigned on a scale from 0 to 2 for each required answer, up to a maximum of 10

points.

For what concerns the oral production ability (active vocabulary, concrete and abstract language),

the task involved an individual monodirectional presentation in a technical-professional context.

The indicator used was the PI score, with points assigned on a scale from 0 to 2 for each answer

given, up to a maximum of 10 points.

As for the ability to communicate and interact in technical-professional and relational contexts,

the test consisted of a monodirectional presentation in a technical- professional context. The

indicator used was the ECV score, with points assigned for each aspect below, up to a maximum

of 10 points, distributed as follows:

● reading vs. telling: from 0 to 2 points

● voice projection: from 0 to 2 points

● adding further elements not present in the written document produced: from 0 to 1 point



● interpretation: from 0 to 2 points

● completeness of sentences: from 0 to 3 points

b.2.2 Description of the 31 st May 2021 workshop

The workshop at the end of the course took place in the afternoon of 31 st May, which coincided

with the last hours of the course. It was set up taking into consideration the need to replicate the

circumstances of the first workshop, i.e., using a mixed mode (partly online and partly in person),

and to present equivalent or identical exercises in order for the measurements to be comparable.

Another aspect taken into account was that the time available was reduced from 4h to 3h30.

Finally, the unusually hot weather slowed the activities down, further reducing the time window.

A total of six exercises were presented, removing from the activities offered the “icebreaker”

exercise (1. Creative cards), focused on introductions and warm-up. For this purpose, the first

part of exercise 2 (Super-fast choice) was used instead.

2. Super-fast choice (completion time for the first part: 15min, completion time for the second

part: 19min; qualitative evaluation)

Warm-up exercise that takes place in two phases. See the explanation of this task in the

description of the January workshop. The pairs of options proposed were obviously different, but

equivalent to the January ones.



It should be noted that the second part of the activity was proposed later, after exercise 5. Photo

elicitation, having taken note of the response times of the group.

3. Free associations (completion time: 12min; qualitative evaluation)

Relaxation exercise presented at the end of the workshop, as done in the January session; see the

description of corresponding item no. 3 in the January workshop.

4. This stick is not a stick: role-playing game (materials needed: sheet of paper; completion time:

7min; quantitative evaluation)

The exercise was completed and evaluated in exactly the same way as corresponding item no. 4

in the January workshop, except that the stimulus object (pencil/pen) was replaced with a sheet

of paper.

5. Photo elicitation (completion time: 25min; quantitative evaluation)

This exercise was identical to corresponding activity no. 5, featured in the January workshop

described above, in terms of delivery methods and evaluation, except for the images presented,

which were obviously different but equivalent.
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7. Pack your real or imaginary suitcase (materials needed: paper and pen to take notes;

completion time: 17min; quantitative evaluation)

This exercise was equivalent to corresponding activity no. 7 in the January workshop, i.e., Write a

real or imaginary recipe. The group had access to the following series of images via a shared file

on the screen.

Each participant was invited to pack their suitcase, within a given time (10 min), to go and start

their dream job. The presentation of the completed task occurred spontaneously, following no

fixed order. As for the explanation of the evaluation parameters, see the description of the

corresponding activity carried out in the January session.

10. Design your shop sign: role-playing game (materials needed: paper, pencil, felt- tip pens,

collage paper scrapbook, scissors, glue, various magazines; completion time: 26min; quantitative

evaluation)

This exercise was equivalent to task no. 10 Create your CV, presented in the January session.

The leader asked the participants to design and describe the sign of their ideal shop, using the

objects and/or images made available to them. Just like in the equivalent task, it was made clear

that any creative contribution was welcome, leaving room for everyone’s imagination and wishes.



The final papers were digitized and handed back at the end of the task.

The completed task had to deal with each of the five points below, listed in a file shown on the

shared screen:

● who I am

● what my job is

● what the name of my shop is

● where my shop is

● who I work with

As for the explanation of the evaluation parameters, see the description of the corresponding

activity carried out in the January session.

3.3 Evaluation and results

Evaluation is a complex discipline that aims to measure processes, results or impacts, so as to

obtain the necessary information to ascertain both the effectiveness of certain actions, in terms

of achieving objectives, and their efficiency or sustainability (amount of human, economic or

environmental resources needed), as well as to improve quality.

According to American psychologist Michael Scriven, co-director of the University of Claremont

Evaluation Center, evaluation is the process of determining merit, value or meaning. In other

words, evaluation is a product of this knowledge process (see The Logic of Evaluation, 2007. OSSA

Conference Archive. 138).

The objective of our action was to evaluate the Italian as L2 learning results achieved using the

learning by doing method applied by Piazza dei Mestieri to the identified group.

c.1 What we aimed to measure and what was actually measured

We aimed to measure the participants’ linguistic and socio-communicative skills, i.e., the

following abilities:

● reading and interpreting a text (passive vocabulary)

● understanding and interpreting oral communication (passive vocabulary)

● oral production (active vocabulary, syntax, abstract language), also in technical-professional

contexts



● understanding communication in technical-professional and relational contexts

● communicating both verbally and non-verbally

● interacting actively in communication in technical-professional and relational contexts

The redesigning of the workshops for the purpose of remote delivery during the pandemic period

allowed us to measure the following abilities:

● reading and interpreting a text (passive vocabulary)

● understanding and interpreting oral communication (passive vocabulary)

● oral production (active vocabulary, abstract language)

● communicating and interacting (verbally) also in technical-professional contexts

● written production (active vocabulary)

The ability to interact actively in communication in technical-professional and relational contexts

and the aspects relating to non-verbal communication abilities were therefore excluded from the

quantitative evaluation, since the information obtained from the video footage was neither

sufficient nor homogeneous for all of the participants. Furthermore, as specified above, some

exercises were not presented to the group. In order for the workshops to be administered

without serious distortions, in fact, major modifications were made without prior testing, both

during the setup phase and while the workshops were being delivered.

  Since our objectives were clear, we prepared tasks regarding the following aspects:

● comprehension of a complex assignment in technical-professional and relational contexts

● face-to-face linguistic production in abstract terms

● individual monodirectional presentation also in a technical-professional context

● interaction: a) face to face, b) stimulated, to obtain information, c) multidirectional

● written production (active vocabulary)

● individual written presentation in technical-professional and relational contexts

To transform the information collected during the first workshop into measurable and

comparable data, the following set of indicators was identified:

● passive comprehension score (CP)

● pronunciation and intonation score (PI)

● lexical adequacy score (AL)

● verbal communicative effectiveness score (ECV)



c.2 Results

The first workshop took place on 14 th January 2021 and 11 students participated. The second

workshop, on 31 st May 2021, saw the participation of 10 students; two participants dropped out

of the project due to work reasons and one person joined the project after its beginning.

Therefore, the performance of nine participants could be evaluated, as regards the workshops,

but the comparison of the L2 tests was possible for only eight students, since one of them did not

complete the L2 test at the end of the course. These small numbers, unsuitable for any further

statistical investigation, were adapted to the experimental phase. It is worth noting that the only

means to reach larger numbers would be to repeat the workshops several times under equivalent

conditions, since creative workshops by nature yield the best results when the number of

participants is limited.

In summary, all the participants’ contributions in both workshops were evaluated, but the

quantitative comparative evaluation was made only on the eight attending students present on

both occasions and who took both L2 tests. Instead, as regards the qualitative assessment (not

dealt with here), despite the limitations caused by the circumstances, all the recorded

performances were taken into consideration, including those that provided information on the

non-verbal communication of the participants, which could only be partially inferred from the

footage.

c.2 Workshop assignments vs L2 tests: similarities and differences

The evaluation of the first workshop provided a set of data, processed using a spreadsheet. The

figure below reports the partial and total results relating to exercise 10 (Create your CV) of the

January workshop.



At the end of the second workshop, an equivalent evaluation was performed. Both were merged

into a third spreadsheet, where the available data can be processed in different ways depending

on the features to be investigated. For example, the figure below shows for each participant and

for the entire group the calculation of the delta relating to the different skills assessed in the

equivalent exercises referred to as no. 10 (Create your CV and Design your shop sign), completed

during the two workshops.

The white column displays the delta between the L2 entry and exit tests.



If we compare the overall delta for the workshop exercise in question (0.86) with the final result

from the comparison between the L2 tests (1.15), we see a significant difference, mainly

determined by the negative delta relating to the Lexical Adequacy score.

Consequently, we checked the trend of this indicator across all related exercises (i.e., no. 5 Photo

elicitation; no. 7 Write a real or imaginary recipe/Pack your real or imaginary suitcase; no. 10

Create your CV/Design your shop sign). The result for the group as a whole was an overall

positive delta, equal to 0.55, as can be seen in the figure below.



Even more generally, by adopting this method, we were able to determine that the overall delta

of the group was equal to 1.09, while the value detected for the L2 tests was equal to 1.15,

therefore very similar. When also considering the quantitative evaluation of the workshop

exercises related to the whole group, it can be generally concluded that one evaluation method

confirms the other.

Differences emerge when the results for each participant are analyzed and the individual

indicators are taken into account.

Let us consider, for example, the emblematic case of TZ, showing a significant difference between

the final delta of the L2 tests, equal to 4.8, and that of the workshops, equal to 3. If we look at

the partial deltas for each indicator, the evaluation gap is even wider, with values   ranging from +6

to -3. This type of analysis makes it possible to obtain more detailed information about each

participant, regarding both their strengths (to be supported) and weaknesses (to be overcome).

Conversely, for what concerns the analysis of the deltas across the various exercises completed

by the same individual and across the various individuals from the same group, useful

information can be obtained both to refine the evaluation of different performance indicators

and to calibrate and/or tweak the structure of the workshops.

In conclusion, we wish to put forward a general observation. The primary goal of our workshops

was to verify whether they could become an effective and complementary assessment tool for

the learning of Italian as L2 in job training contexts. What was discussed above shows that the



goal has indeed been achieved. However, it should be underlined that creative workshops are

based on an intrinsic objective that concerns the creation of an environment built on free

interaction and the enhancement of sociality, conducive to the release of creative functions in

the individual and in the group. This was clearly attained in various moments of the two sessions,

especially in the first workshop in January, in which spontaneous game and exchange situations

were observed and even a sort of joyful and light-hearted competition developed, a “race” to

provide the most original contribution. This was a remarkable and not at all obvious result in a

remote learning situation, which would not have been foreseeable in the early stages of the

project.




