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1. PIAZZA DEI MESTIERI FOUNDATION

The Piazza dei Mestieri Foundation was established in Turin in 2004 to 

pursue educational goals and to stimulate the development of local 

entrepreneurship. Piazza dei Mestieri’s mission is “to create the conditions to 

provide young people, especially those affected by specific forms of 

disadvantage, with an educational offer capable of enhancing their passion 

for reality, through a process that allows them to acquire useful knowledge 

and skills to successfully enter the world of work or continue their studies”. 

These goals are achieved by means of an offer that encompasses the wide 

range of interests of teenagers, starting from the enhancement of know-how; 

in fact, it is through the “learning by doing” methodology that workshops and 

guidance and job support activities are conceived, designed and delivered.

As stated in its Statute, the goals of the Foundation are:

- Promoting young people’s preparation and introduction to employment,

improving and innovating educational services, paying particular attention

to social inclusion policies and the prevention of various forms of youth

disadvantage and early school leaving;

- In pursuing the aims of offering young people job placement

opportunities and developing local entrepreneurship, creating facilities for

the establishment of businesses and services, as well as developing support

activities for local entrepreneurs;

- Strengthening volunteering networks existing in the area and encouraging

the coming together of public and private entities operating in the field of

youth policies, especially those geared towards social inclusion;

- Taking an active part in the implementation of information and

awareness-raising initiatives for young people, their families and public

and private operators, to promote all the tools that can help the social

advancement of young people.
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In Turin, Piazza dei Mestieri is open to the public Monday to Friday from 

8.30 am to 8.00 pm (* the premises remain open in the evenings and on 

public holidays as the Piazza has cultural entertainment activities, various 

restaurants and evening courses for adults).

The activities carried out relate to the network management of projects 

dedicated to:

- Reducing early school leaving, youth disadvantage and marginalization

by promoting educational success through the strengthening of young

people from a cognitive, relational and value-system point of view;

- Promoting participation in social and working life by offering the

opportunity to experiment with a range of offers related to guidance,

inclusion in school/training alternation courses, technical-professional

training, activities to support the school path, cultural activities and

sporting and recreational activities.

With more than ten years of experience in education, training and 

employment, over time the Foundation has consolidated its taking charge 

and intervention methodology by turning its attention to young people, 

families and groups of adults in situations of extreme marginalization. 

Through effective projects implemented and financed by entities, 

institutions and private organisations, it has been possible to deliver 

activities to support inclusion and prevent various forms of social 

exclusion in different areas: integration of foreigners, training, guidance, 

school/training alternation and job placement. Since its establishment, the 

PDM Foundation has been what one might call a “social antenna”, 

investigating the needs of the local areas and activating concrete 

responses, supported by the signing of Conventions, Memoranda of 

Understanding and Partnership Agreements.

Listed since 2012 in the Register, held by the Ministry of Labour and Social 

Policies, of Entities and Associations that carry out activities to support 

immigrants, it has extensive experience in the coordination and
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 development of integration and social inclusion projects for individuals 

from foreign countries and in situations of fragility and in the prevention 

of early school leaving. The results achieved by the projects have been 

recognized in operational protocols entered into with the Italian Ministry 

of Education, University and Research – MIUR (“Strengthening the 

competences of young people for job guidance and future 

employability"), Regional School Office V - Territorial Area for the 

Province of Turin, the Public Prosecutor’s Office at the Juvenile Court of 

Piedmont and Valle D’Aosta, the Piedmont Region and the Municipal 

Police’s Community Unit.

Such recognition has allowed the PDM Foundation to present new 

projects in support of vulnerable groups, involving a variety of local 

organisations, so as to respond to different needs (voluntary 

organisations, associations active in the field of subsidiarity, etc.). The 

PDM Foundation has entered into agreements with numerous 

comprehensive schools, upper secondary schools, provincial centres for 

adult education and residential care facilities for minors, with which 

collaboration around the subjects of inclusion and prevention of early 

school leaving is now well established. It collaborates with local 

authorities, banking foundations and associations devoted to supporting 

educational projects. Furthermore, there is regular collaboration with the 

Compagnia di San Paolo and its instrumental divisions, Charitable Office 

and School Foundation, whose purpose is to take action to counter the 

exclusion of young people both at school and in society. Along with its 

educational and cultural dimensions, the model has also developed new 

educational processes, teaching, recreational and bonding methodologies 

to encourage the inclusion of minors (mainly in the 6-17 age group) and 

families at risk. Thanks to numerous projects, it has established and 

consolidated effective and stable collaborations with schools, local 

authorities and third-sector entities to offer greater opportunities to 

young people and the local area.
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These relationships have turned into fully-fledged educating communities, 

currently working on projects that are either already financed or under 

evaluation by public and private organisations. Co-planning with teachers, 

educators and operators has ensured real “continuity of the educational 

process”, by improving the awareness and capacity of the system in 

responsibly addressing the new challenges of educational poverty and 

hardship suffered by minors.

The educating community is intended as a place for relationships and for 

the generation of something good, where to ASK, allowing needs and 

problems to emerge, SHARE experiences, attempts and connections, MAKE 

THE MOST of people and good practices, DECIDE in order to build, 

strengthen and broaden ties. Within the context of a project, the educating 

community displays the following valuable features: - heterogeneous and 

multidisciplinary teams for needs analysis and identification of the most 

effective responses; - experienced operators who foster empowerment and 

training in different areas (inclusion, active citizenship, soft skills, 

centrality of the family), - ability to redesign teaching-educational activities 

starting from the evidence gathered during the remote learning period. 

Over the years, Piazza dei Mestieri and its partners have conceived and 

carried out projects, recognizing them as opportunities for discussion, 

growth and contamination, nurturing identity elements and further 

defining didactic-educational interventions.
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2. YOUNG IN&UP: THE OVERALL MODEL

The “Young In&Up  (Young People: integrated, united, protagonist)" 

project funded by FAMI Oltre I Muri project(Asylum, Migration, and 

Integration Fund 2014-2020)commenced with its operational phases in 

September 2019 with the following objectives:

- To increase integration in target communities at a social and

educational level;

- To expand and merge a transnational community, with referents of

the school and educational system at institutional level, to strengthen

and dispense methodological skills and operational tools of the

territories in the field of hospitality and integration of the recipients;

- Promote an innovative model of intervention in favor of the

integration of third-country nationals, with particular reference to the

areas of school and family, favoring the protection and inclusion of the

child in the learning process, supporting him at a communicative-

expressive level and in the construction and consolidation of secondary

relationships;

- Strengthen the protagonism and involvement of families of pupils

from third countries in the school by implementing the resources that

they can offer to support the educational path of the child.
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The project is developed on specific actions depending on the target to 

which it is addressed and according to the needs of the beneficiaries and 

the requests of the territorial educational network. Precisely to meet these 

needs, 5 categories of experiential laboratories have been activated 

dedicated to students of secondary school and primary school, divided as 

follows:

- Alternation laboratory: developed in 230h of laboratory alternating with

the school of origin of the students, divided into 150h of technical-

professional skills (kitchen, catering service trainee and graphics) and 80h

of basic subjects (Italian and mathematics). The workshop was aimed at 15

students with a teaching methodology based on cooperative learning and

in-house training. The aim of the workshop was to prevent early school-

leaving by proposing a new school model and enhancing the talents and

passions of young people.

- Language consolidation laboratory: 80h dedicated to learning and

strengthening basic skills, Italian and mathematics.  The workshop is

aimed at 15 students.

- Artistic-expressive workshop: a 160h artistic-expressive workshop

course divided into 4 modules aimed at developing relational skills and

monitoring progress, aimed at 60 students.

- O.S.A.R.E. Laboratory (observe, be amazed, listen, receive, experience):

a 50h integrative and innovative teaching laboratory dedicated to 50

primary school students.

- Multifamily networks: 45h of laboratory for the promotion of solidarity

networks between families divided into 3 modules for the involvement of

15 families.
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Due to the Covid-19 pandemic, the project had been divided into three 

different phases: pre-lockdown (therefore before March 2020), lockdown, 

(March-June 2020), post-lockdown (from September 2020).

Depending on the provisions related to the containment of the pandemic 

situation, it was necessary to reformulate and innovate teaching 

methodologies and laboratory programming.

a. PHASE PRE-LOCKDOWN

In the initial months of activation of the laboratories, the first activities of

the alternation laboratory of the linguistic consolidation, the first module

of the expressive artistic laboratory and a first part of the hours of the

O.S.A.R.E. laboratory were carried out.

Alternation Laboratory: 

the first phase is dedicated to the embracing and welcoming of 

students(from the first grade) who were reported by the institution  of 

secondary schools, of the territorial network of Turin with particular 

difficulties of integration and at risk of school-leaving.

The joint effort and the strong synergy between the school of origin of the 

minors and the Piazza dei Mestieri realizes its beginning in this delicate 

phase of identification of the beneficiaries that has developed some of the 

following phases of work:

- Communication to local schools concerning the project activities with

particular regard to the actions envisaged for students who are candidates

for educational and professional workshops;

- Sharing of a "Recipient's Personal Data Sheet" elaborated jointly with the

research body that focuses on the discriminating elements for the choice of

the children to be involved and for the sharing of useful information on the

student (personal data, migration path, school history, reporting to services

or involvement in other extra-curricular afternoon activities, observation

grid on peer behavior, with the teachers and in the school, annotations of

the teachers).
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After the collection of the documentation, the student and the family have 
the opportunity, during the enrollment phase, to ask questions, to share 
doubts or uncertainties related to the child’s school career and the 
organization of the alternating laboratories at the Piazza dei Mestieri.

Following the establishment of the class group according to the criteria 
useful for the purposes of the research activity, the experiential laboratory 
began according to a calendar of 230 hours divided into:

- 150 hours of technical-professional skills, through laboratories related to
the world of catering (kitchen, pastry, catering service professional) and
graphics;

- 40 hours of Italian, for a consolidation of the learning of the Italian
language as L2,

- 40 hours of mathematics, for the purpose of strengthening scientific skills.

Attendance of the project included the participation of 14 students for a 
commitment of two days a week, on Tuesdays and Thursdays, from 8:30 to 
13:30 at the professional and educational laboratories of the Piazza dei 
Mestieri alternating with normal school attendance.
Since March 2020, according to the ministerial provisions for the pandemic 
containment from Covid-19, the laboratory has been suspended and then 
resumed life, in a new form, during the lockdown.
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Language Consolidation Laboratory

The first phase of the Language Consolidation laboratory was similar to that 

of the Alternation Laboratory, both in cooperation with local schools just as 

students were enrolled. This workshop was aimed to teach and strengthen 

basic skills, Italian and mathematics, with particular attention to the 

teaching of Italian as a second language.

The workshop took place on Friday afternoon at the premises of the Piazza 

dei Mestieri from 15:00 to 18:00. Also in this case, following the ministerial 

provisions for the containment of the pandemic, the activities in presence 

were suspended at the end of February 2020.

Artistic-expressive workshop

The artistic-expressive workshop was aimed at the schools of the network 

that had the opportunity to involve a large number of foreign students. 

Through the meetings of these workshops, the students were offered a place 

to promote sociality, inclusion, and participation in common projects 

through the development of artistic-expressive skills, as a transversal 

language of self-communication to others. The starting point of the 

workshop was to take note of the difficulty on the part of foreign children to 

"find the words" to speak about themselves and their emotions. An artistic 

expressive composition was therefore proposed in an effort to enable the 

students to represent emotions in an original way, and not sudden, through 

artistic material combined with reused material, which could evoke 

memories, reminiscences, and personal characteristics (necklaces, fabrics, 

buttons, threads ...).

It was a matter of combining, on a human polystyrene silhouette that 

represented each of them, notions of storytelling (Describing myself through 

images) with some didactic indications on technique and artistic 

composition. Reference was also made to other disciplines, such as poetry, 

by means of simple connections between words and image. 
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To help the children get involved in the activity we started with some 

questions / stimulus:

• What do I want to say about myself?

• What technique do I use?

• What reused material do I need?

• What title do I want to give to my inner landscape?

• What idea do I have in mind? Creating a  draft with the insertion of all

the different ideas that come to mind using a  collage technique.

• What colors do I want to use?

In this first phase of operation it was possible to realize only the first 40-

hour module that saw the participation of 66 students.

The other three modules, on the other hand, were made in the post-

lockdown phase.

Laboratory O.S.A.R.E.

During the initial months of operation of the project, a 10-hour module 

was created dedicated to the 9 and 10-year-old primary school children of 

the Leonardo Da Vinci IC.

The workshop aimed to encourage the use of manual skills and creativity 

to enhance the performance of each participant in the creation of a 

product. The children were helped to acquire concentration skills and to 

develop imagination through active teaching that included the following 

actions: Observe, Amaze, Listen, Receive, Experience, or DARE, allowing 

students to get in touch with reality in an active and respectful way of all 

the elements that compose it.
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The laboratory was divided into two phases:

• Practical-manual activity at the premises of the Piazza dei Mestieri, in

the context of agri-food processing: the children had the opportunity

to distinguish through their five senses, in a practical, spontaneous,

and fun way, some foods to discover how substances change and are

transformed in the kitchen. This first activity took place on 6/12/2019

from 8:30 to 13:30.

• Artistic / expressive activity at the premises of the IC Da Vinci: through

an artistic-expressive workshop the children were guided and engaged

in self-expression with alternative techniques to language, to give life

to their dreams and emotions. We started from the story of Petra, the

protagonist of a beautiful, illustrated book by Marianna Coppo and

published by Lapis Edizioni.  The activity took place on 13/12/2019 from

8.30 to 13.30.

This workshop has been designed as a space where each child can express 

himself and his moods in a relational climate that favors the collaboration 

of children and encourages mutual help relationships between all 

participants.

Objectives of the activity are:

• break down distances and promote integration through the universal

language of art and nature;

• enhance cognitive, communicative, and relational skills;

• develop expressiveness and creativity, directing them to the

realization of a precise project;

• achieve the best integration between students, through the

comparison and acceptance of individuality.

The remaining activities of the O.S.A.R.E. laboratory were carried out in the 

post-lockdown phase.
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Multifamily Networks

The modules of the IN&UP 4 Laboratory – Multifamily Networks before the 

pandemic were conceived as a privileged space for observation, 

communication and understanding of the difficulties, the needs and 

requests expressed by the families of the students enrolled in the 

alternation course (Laboratory IN & UP1).

The intervention should have been divided into 5 moments of meeting to 

facilitate the consolidation of the educational alliance between the Piazza 

dei Mestieri Foundation and the families of the students on a monthly 

basis. The goal was to facilitate the sharing of objectives and tools within 

the alternating laboratory, thus enabling:

• the enhancement of cultural origins and identities in a serene and

positive atmosphere;

• the sharing of the didactic purposes, methods and educational

strategies envisaged within the course with specificity and respect to

the individual subjects proposed (Italian, mathematics, kitchen,

lounge / bar, graphics).

Of the scheduled meetings, only the first one was possible due to the 

intermission caused by the pandemic. The meeting was organized for 

families as an opportunity to understand the context and the path in which 

their children were inserted into, divided into two distinct instances:

a) the active participation, by families, in experiential training

activities (laboratory) in the classroom with their children, and b) a 

subsequent moment of comparison with / between families to share 

questions and issues of interest related to school aspects, educational, 

parenting.
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Why work with families

" It is undeniable that the school is today the main place where shared 

needs and problems can lead to a confrontation between families, and a 

confrontation with the school. The school remains the mainstay of the only 

community that survives today in a society that has greatly reduced 

investment in community land and space. The so-called "educating 

community" that many projects around the school try to aggregate, 

activate, connect, putting into circulation with natural impulses of sharing 

that can be fruitful, to debate, to care for each other, to support nuclei in 

difficulty. A community that still exists and often only needs to learn to 

recognize itself.

The multi-family group is a small educating community that confronts 

itself on specific difficulties, which strives to activate an intra and 

intergenerational communication that can allow to get to the heart of the 

problems, redefine them, clarify their boundaries starting from the 

profound needs from which they emerged. Needs that are of individual 

families, and of the community. Because they are not isolated problems 

but different declinations of common, emerging themes, of forms of 

discomfort, difficulties and suffering that the community must take care 

of. "

The projects carried out by pdm in this area have shown how the fact of involving 

families within the activities of the laboratories can offer them interesting 

opportunities in terms of communication and relationship especially between 

mother and child and promote a different "connection" of all the players of the 

"educating community" with the school and training experience.
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b. LOCKDOWN PHASE

At the time when the health situation required it (March 2020), the 

activities were interrupted, but from the outset the project operators 

mobilized not to nullify the results obtained so far and above all not to 

interrupt that relationship of trust and solidarity that was being built with 

the students participating in the laboratories.

It was evaluated to commence initially with the Alternation and Language 

Consolidation laboratory, since these were the two activities with a 

calendar extended over time and intended for two well-defined class 

groups. As a first action, therefore, a digital census was carried out in 

which all the students participating in the laboratories of the two 

laboratories were contacted precisely to verify what could be the 

methodologies and strategies to continue the paths started. Each youngster 

who responded positively to the possibility of continuing the experience 

started in Piazza dei Mestieri also "within the home" was offered remote 

support to help him create a personal email and guide him to the use of 

Google Meet, which was the fundamental tool for carrying out remote 

activities.
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The tools and solutions that were experimented with were different and 

diversified: from the creation of a YouTube channel to the use of the 

Facebook and Instagram social channels, to communication through 

Messages with WhatsApp groups to links using Gsuite platforms, 

maintaining constant personal and personalized contacts, creating 

challenges and remote contests.

Alternation Laboratory

With regard to the Alternation laboratory, after the first phase of the digital 

census and after collecting the accessions and availability, both of 

schedules and of IT means, a new calendar was prepared with taking place 

on Tuesday and Thursday afternoons through video linking. The 

accomplishment of this part of the laboratory was made possible thanks to 

the great collaboration and cooperation between the technical teachers and 

the basic subjects that collaborated for the success of a new way of doing 

laboratory teaching. To maintain constant and direct contact with children 

and families, a WhatsApp group was opened in which the new calendar and 

the material created by teachers and students during the lessons were 

shared.

Each lesson was structured in two distinct but well-related phases:

• at first the laboratory topic was proposed, for example the realization

of a recipe or the explanation of a computer program. To allow the real

involvement of the students, activities were always proposed with

ingredients that are easy to find, which are normally found in our

kitchens, or with free computer programs.

• In the second part of the lesson, Italian or mathematical activities were

proposed that would help to better understand the laboratory activity.

In this way the students had the opportunity to continue to experiment

with a type of teaching "in situation", based on learning by doing.
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At the end of the lesson, each student was invited to independently carry 

out the proposed laboratory activities and to share with classmates, 

teachers and tutors what was achieved through the WhatsApp group. This 

tool has stimulated the participation of students, involving them in a more 

direct and personal way.

The alternation workshop ended in its "remote" mode in June 2020.

Language Consolidation Laboratory

The first phase of reprogramming of the Linguistic Consolidation laboratory 

took place in a similar way to that of the Alternation Lab. All the 

participating students were contacted, a digital census was carried out and 

they were supported in becoming familiar with the new methodologies of 

distance learning. A new calendar was proposed every Tuesday afternoon 

and the path on the strengthening of the skills of the basic subjects 

continued.

The biggest obstacle that had to be faced with these students was the fact 

that we were faced with a "double language barrier": on the one hand the 

difficulties of linguistic communication due to the foreign origins of the 

students, on the other the difficulties due to learning to use computer tools 

and to interact in a new teaching method. It was realized that, although 

this generation had been considered for years as the generation of "digital 

natives", in reality it was not so, so interventions were necessary on both 

fronts.

Also in the case of the Linguistic Consolidation laboratory, a WhatsApp 

group has been opened both for a greater involvement of students and 

families, and to facilitate communication and sharing of material between 

teachers and students.

The workshop ended in its "remote" mode in June 2020.
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c. POST-LOCKDOWN PHASE

In September 2020 it was possible to reevaluate the programming of

laboratories in presence in line with the ministerial provisions on the

management of critical situations in schools.

Artistic-expressive workshop

The 3 remaining modules of the expressive artistic laboratory have taken 

an operational configuration a little different from that of the initial project, 

but always bearing in mind the objectives, such as knowing how to 

accommodate the need for the development of relational skills and the 

recovery of sociality through expressive laboratory activities. As recipients 

we turned to students of primary schools in the area.

The first of the three remaining modules took place at the premises of the 

Santorre di Santarosa primary school of IC Alberti in the period April/May 

2021. In that period the school celebrated the first centenary of the 

foundation of the institute and, on the occasion of the event, the Piazza dei 

Mestieri had been engaged with the children of the 5 elementaries in the 

design, creation and execution of a school newspaper that celebrated the 

event. During the meetings held, the students who participated in the 

workshop had the opportunity to familiarize themselves with some 

computer programs and had the opportunity to engage as a group in a 

common project, each with its own potential.
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The last two modules took place in July at the premises of the Piazza dei 

Mestieri Foundation and were dedicated to children aged 8 to 10 years 

attending primary schools in the area. During these weeks the Piazza dei 

Mestieri had been a place for the promotion of sociality, the enhancement of 

talents and the possibility of expression through artistic and laboratorial 

activities.

The students, engaged from Monday to Friday with hours 9:00-13:00, have 

been engaged in courses of sport, art, and cooking. Through the proposed 

activities, the students had the opportunity to find a personal space of "self-

expression" and sharing in respect and mutual help. In the cooking 

workshop, for example, the children had the opportunity to experiment with 

recipes through manipulation and had the opportunity to express their 

creativity by customizing pizzas, focaccia, etc. In sports activities, a lot of 

work had been done on the values of teamwork, learning to promote and 

recognize the talents and contribution of teammates. During the artistic 

workshop, more space was left for personal creativity, proposing a common 

project that saw the participation of all, namely the creation of a model of 

the Piazza dei Mestieri, all made with recycled materials.

Laboratory O.S.A.R.E.

The remaining 40hs were aimed at the pupils of the IC DA VINCI Primary 

school. Two different paths were proposed, according to beneficiaries’ age 

and the needs of the target group.

The first 20h course took place between May and June 2021 and it was 

aimed at a 5th grade class. Pupils were involved in the creation of a “class’ 

news channel”, where they had the opportunity to tell some of the activities 

they took part in, in the 5 years of their education cycle. The path had 

different phases:
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• The first phase was a brainstorming regarding the projects in which the

pupils felt most involved: what did they learn from those experiences,

why they were so significant in their path, how did they know how to

work in a group and how everyone gave their own contribution, what

was the role of teachers and professionals.

• Once the four most significant experiences for the class group were

identified, the pupils were divided into groups so that each team could

work on one of the projects. In each small group of students, were

identified those who would later be the "correspondents" and

"interviewees" in the actual production of the news, so that everyone had

the opportunity to start practicing for their role.

• A third phase also saw a moment of artistic creativity: each student was

given a white T-shirt to personalize; the T-shirts then became the

"uniforms" for the news channel. Furthermore, each group had the task

of creating the scenography of their news report, through posters or

other material, to help viewers immerse themselves even more in the

experiences told.

• The last phase was the making of the actual news, through filming.

The last 20h course took place between October and November 2021 and was 

aimed at a 2nd elementary school. In this case, a creative writing path was 

made through the analysis of the structure of the fable. We started from the 

reading of a fable entitled "The strong ant" and, after some comprehension 

activities on the fable read about the role of the characters and on the "typical 

situations" of the story, the pupils were invited to write a fairy tale on their 

own.

The initial idea was to write a single class story, but the students felt involved 

to the point that each one of them wanted to create their own story. This 

required a great deal of commitment and great involvement from everyone, 

but in the end it was possible to create a small book with 17 fairy tales, one 

for each child.
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Multi-family networks

The modules of the Multifamily Networks Laboratory involved young and 

adult mothers in a path focused on enhancing parenting and language 

skills in order to promote their inclusion. From this perspective, activities, 

contents and simulations of situations relating to daily life were proposed, 

deepening the specific vocabulary and implementing methodologies aimed 

at cooperation and participation (role-playing games, simulations, text 

comprehension and grammar exercises.

The target of the course was to ensure that the beneficiaries could expand 

their linguistic register, in order to have all the tools necessary to deal with 

some specific situations of everyday life, with particular attention to the 

school and training context in order to a greater inclusion and 

participation in the school life of their children.

Here the topics:

• School system: how the school system is organized, how school-family

interviews are dealt with, the use of formal language. A simulation of

an interview with the teacher was performed, in which, working as a

couple, the mothers exchanged roles (teacher-mother) and practiced

the use of formal language.
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• Childhood problems: what are the most common ones. What does SEN

and SLD mean, an overview of learning disabilities and what PDPs are.

The lexical aspects of the topic were explored: what is meant by

dyslexia, dysgraphia, dysorthography and dyscalculia.

• Google Meet, Google Classroom, and e-register: How to access Google

Meet via meeting invitation, how to use Google Classroom, and how it

differs from the e-register. Staying in the IT field, we also saw how to

write a formal email and a written exercise was done in which each of

the mothers wrote an email addressed to a teacher.

• Medical field: overview of medical specializations, specific vocabulary

in the medical and pharmaceutical fields, who to contact for specific

problems. Exercises were made regarding the vocabulary seen during

the lesson, a text comprehension and a doctor-patient role play.

• At the post office: in-depth study of specific vocabulary, what

registered letters and postal bulletins are and how to fill them in. In-

depth analysis of electronic payment methods such as credit / debit

cards, bank transfers and payments with PagoPA. Written exercises

were made to fill in the bulletins and registered letters and a

simulation of a dialogue between employee and customer.

• Job interviews: a review was made on the formation of the plural in

Italian starting from a list of professions and a written exercise was

made about the formation of the plural. We have seen how to fill out a

resume and how to behave during a job interview, which language

register to use and how to respond to the interviewer. In addition, an

in-depth study was carried out on the types of existing employment

contracts and on the difference between hard and soft skills and the

simulation of a job interview.
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New alternation laboratory

Part of the project budget was intended for travel and meetings between 

foreign partners, but due to the health emergency some of these trips 

were not feasible. For this reason, following a comparison and approval 

by the funding body, it was decided to use this part of the budget to give 

other young people the opportunity to undertake a new alternation 

course at the premises of the Piazza dei Mestieri.

The proposed path took place from March to June 2021 and lasted 72 

hours, a part intended for the reinforcement of basic skills (Italian and 

mathematics) and a part for a bar room laboratory.

The dissemination of the project in the territory took place similarly to 

what happened in the alternation laboratory of November 2019 and saw 

the involvement of the same network of schools with the integration of 

the CPIA 1. Through the reports, 11 students were selected to attend 

Piazza dei Mestieri on Friday morning from 8: 30-12: 30 and on Friday 

afternoon every 15 days from 13: 30-16: 30 alternating with normal 

school attendance.

It is intended to underline how the consolidated collaboration between 

the schools and Piazza dei Mestieri has allowed the project to remain 

strong: the constant and continuous dialogue with the referring teachers 

has in fact made it possible to promptly intercept new needs and 

requirements, especially when activities are resumed. school teaching in 

the presence, proposing new paths in favor of young people to prevent 

dropout, early school leaving and youth discomfort, building a real 

educational community.



26 |

This project community has allowed young students to take advantage 

of a "horizontal educational continuity" which has been achieved 

through their inclusion in the alternating path, but always sharing the 

didactic and attendance objectives to be achieved with the schools of 

origin. educational and the methodological / operational approach in 

taking charge and training students.
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d. THE PARTNERSHIP

The strategic objective of the project was also that of practical cooperation 

between states, achieved through the exchange and methodological 

comparison between Italian and foreign operators with the aim of building 

a transnational community for the growth of the culture of inclusion and 

integration.

The Piazza dei Mestieri Foundation led and coordinated the project as a 

whole, sharing all the activities with the different subjects of the 

partnership.

The City of Turin, which maintains international relations with over 40 

cities in Europe and around the world, within the project, took care of the 

formalization of the memoranda of understanding, disseminating good 

practices for integration and supporting a transterritorial community and 

transnational to respond to new needs and social dynamics (migratory and 

economic) through discussion and permanent dialogue.

The Research Institute on Sustainable Economic Growth - IRCrES, part of 

the "Social Sciences and Cultural Heritage" Department of the National 

Research Council (CNR) was involved in the project to model and evaluate 

the activities implemented to promote school inclusion and educational 

success of young migrants.

The Foundation for the School, an instrumental body of the Compagnia di 

San Paolo which aims to help raise the quality and effectiveness of the 

country's educational system, contributes to the definition of policies in 

the school environment by operating in close synergy with other 

institutional actors, of the private social sector and with instrumental 

bodies or areas of intervention of the Company. Through the project, the 

Foundation for the School has fostered collaboration with educational 

institutions and the development of new practices on the subject of 

inclusion and orientation by expanding training activities in the integration 

between school and vocational education and training.
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The Psychoanalytic Institute for Social Research in Rome is a non-profit 

association that observes and analyzes with the tools of psychoanalysis and 

social sciences, the processes and changes that go through contemporary 

society, thus contributing to overcoming forms of inequality , 

discrimination and social marginalization in particular when they affect 

weak and vulnerable subjects such as immigrants, people with different 

abilities, minors victims of violence.

Within the project, the IPRS promoted the strengthening of the protagonism 

of families through the experimentation of intervention models for inter-

family solidarity and the support of the school-family alliance.

Immaginazione e Lavoro,a reality that operates in Piedmont, Lombardy and 

Campania and since 1994 has developed training courses aimed mainly at 

the vulnerable and young people, within the project it has dealt with 

teaching and the development of learning by offering support with 

professionals of the basic and technical skills and involved First Grade 

Secondary School teachers within didactic focuses, also managing the 

guidance service for young users and their families.

The following foreign associates were involved within the partnership:

• Istitute Simone de Beauvoir of Liegi;

• Ècole de la Deuxième Chance de la Savoie di Chambéry;

• L’CJD North of Amburgo;

• A.E. José Saramango of Palmela.
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Institute Simone De Beauvoir

The Simone De Beauvoir Institute in Liège is part of the Léonard Defrance 

Center. It hosts about 125 students aged between 12 and 18 years and 

different nationalities (mostly from Syria, Iran and Palestine). Young people 

are involved in Daspa classes (reception and schooling system for 

newcomers) with the aim of fostering a deeper knowledge of the 

functioning of the school system in Belgium, through the implementation 

of French courses and other courses general  mathematics, history, 

geography, science, English, citizenship). They are young people who have 

not experienced schooling in their country and have difficulty in 

maintaining concentration and integration into the school system. They 

are also engaged in activities that involve families, such as "multicultural 

breakfasts": a one-day project town in which families and stakeholders of 

the neighborhood are invited to participate activities within the school. In 

addition, several interdisciplinary projects are active to involve students in 

highly practical and experiential activities (initiative dedicated to the 

realization of geometric shapes and their integration within dresses and 

dresses (Mathématiques - Couture), processing a newspaper class,... and al 

support for alliance and communication between school and family 

(organization of a citizenship day, open school day, ... ).
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L’Ècole de la Deuxième Chance

L'Ecole de la Deuxième Chance de la Savoie de Chambéry is a school that 

organizes courses aimed at young people from 16 to 26 years without work, 

without training they want resuming a rhythm of life close to the rhythm 

of work (32 hours of training per week), who intend to build their 

professional project alternating internships in companies and periods 

training on the center.

The training in the center offers updates in groups, but individualized 

according to the level of each and its learning skills in French, 

mathematics and computer: the basic knowledge in the professional 

environment. The center is largely based on the progressive acquisition of 

soft skills and codes company, on job search techniques, on the 

participatory attitudes of citizens, professional mobility techniques, 

teamwork skills and safety for all. The objectives of the school are to make 

awareness again to the young people of their self-esteem, to acquire 

autonomy at work, to know how to deal with respect the environment and 

the community.

CJD North

The CJD is among the largest non-profit organizations in Germany 

committed to wellness and

in the education of young people, which draws its work on the basis of the 

Christian image of man and operates in various sectors including 

orientation and inclusion. It offers children and young people the 

opportunity to receive education, training and (psychological) counseling. 

The CJD also provides residential and childcare services for at-risk youth.
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 Over 90,000 clients participate in CJD programs in 150 locations across 

Germany each year. CJD Hamburg is part of CJD Nord - a joint operational unit 

between CJD Hamburg, Schleswig-Holstein and Mecklenburg-Vorpommern. 

CJD Hamburg has a long history of conducting national and transnational 

social research projects on migration, integration and juvenile justice. The CJD 

has participated in numerous projects funded by DG Justice and has addressed 

issues of juvenile delinquency, restorative justice, family group conferences 

for juvenile offenders and their support networks. It also has language courses, 

counseling, career guidance and academic support for young refugees and 

migrants.

A.E. José Saramago

L'Agrupamento de Escolas José Saramango founded in 2007 as an independent 

group of schools is a grouping of educational realities inserted in peripheral 

areas, with strong presence of immigrants (Roma, Cape Verde, Brazil). A.E. José 

Saramango with his 5 schools ranging from kindergarten to high school (which 

offers vocational training courses), it is proposed to prevent early school 

leaving and absenteeism, prevent I with Itti and promote positive behaviors, 

improve the school performance through the acquisition of an effective 

method of study. In each class are engaged two teachers who, through a shared 

work, process a personalized path, so as to intervene on educational and 

learning needs of individual pupils. They also participate in the orientation 

path through the support of interventions psychological and 

psychopedagogical aimed at the recognition and enhancement of soft skills.
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Unfortunately, as previously mentioned, due to the pandemic situation, it 

was not possible to carry out all the trips and exchanges envisaged by the 

project, but the comparison and exchange between the partners was 

constant.

With a view to disseminating the project results, the cities and institutes of 

Liège, Lyon and Chambery at the end of the project, in consideration of the 

common interest in promoting a reception and integration system aimed at 

promoting a positive process of socio-economic integration of migrants, 

signed a memorandum of understanding aimed at “strengthening mutual 

collaboration on the issues of education, training, career guidance, school-work 

alternation through the exchange of good practices, experiments, pilot projects; 

continue to support contacts, exchanges and collaboration between the entities 

involved in the project; extend the collaboration on the aforementioned topics to 

other parties in their network of contacts, also for the purpose of presenting future 

project proposals to access sources of funding to support activities aimed at 

integration and inclusion ".

3. GENERAL PEDAGOGICAL APPROACH
The YOUNG IN&UP project represented a real pedagogical laboratory for 

operators, young beneficiaries and families through the painful and 

chaotic pandemic period, which began in March 2020 and which 

unfortunately, even if with fewer restrictions, has continued to persist. 

Each project action could only be realized because the operators of Piazza 

dei Mestieri and the foreign partners provided the beneficiaries and their 

families with the possibility of continuing to work together by opening real 

and virtual spaces for meeting children, teachers and families.
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 We tried to learn together with a flexible pedagogical approach without starting 

from where we left off but valuing what the children and adults have experienced 

significantly in the past months and therefore, the need was felt to integrate, review 

and re-propose the methods adopted so far in previous projects (Experiential 

Laboratories; methodology of the task; learning by doing; cooperative learning; peer 

education) with a new approach. For the beneficiaries, distance learning was 

proposed which allowed them to continue the alternation workshop started in the 

presence and activate the basic skills trying to integrate a minimum of real 

socialization with the virtual experience. Experimenting with a new approach in 

distance learning to keep the educational relationship alive was not easy and this 

was true both in the relationship between teachers and students, but also between 

the teachers themselves. We tried to restart together as a reflective educating 

community capable of teaming up in difficult situations starting from the common 

reflection on what has been, what has been learned, what has been experienced. The 

aim was to collaborate so that the virtual educational place started from the 

centrality of the children with an inclusive and participatory project proposal where 

an attempt was made to limit the barriers between real and virtual (cit from Luciano 

Floridi, 2018). 

 This approach has recalled a constructivist pedagogical model that promotes a 

vision of teaching in which the student is placed at the center and learning takes 

place through cooperation and collaboration between students and between students 

and teachers. The teacher therefore became the mediator and facilitator of these 

processes. Digital tools have been used to allow children to manipulate and reinvent 

contents, to design them creatively and share them with others or to create them in 

groups (for example, through Google docs), to initiate autonomous processes of 

discovery and reflection. on the difficult pandemic situation. Understood in this 

sense, "the class" has been able to transform itself into a real community of practice 

and learning (Wenger, 1998), into a pedagogical laboratory.
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With digital teaching we have questioned and completely changed the way of 

approaching teaching, education and learning, renewing the tools of those who 

managed the lessons, enriching them thanks to interactivity and multimedia typical 

of digital technologies. 

Each teaching unit was designed using digital technologies in two different ways 

(Maragliano, 1998): as supports that facilitate and make the lessons more engaging, or 

through which it was possible to replicate a lesson in presence in a "remote" mode. 

The first mode was initially used to re-establish a minimum of relationship with the 

children through the screen so that they perceive the new condition as an 

extraordinary and precious innovation, or as tools that could redefine the learning 

environment: is connected in distance learning through google meet to proceed with 

the explanation and inviting students to listen and intervene. In the second case, 

however, each teacher tried to design the lesson at a distance using multimedia tools 

such as videos, maps and interactive quizzes, inviting students to work 

collaboratively and create creative digital products using specific online applications. 

In addition, particular attention was maintained in the construction of activities on 

cultural linguistic mediation, on the enhancement of multilingualism, on attention to 

the initial welcome (Premoli, 2008) as care for beneficiaries from different migratory 

backgrounds.

Despite the difficulties of distance learning, the objective of the project has not been 

modified and learning / teaching in its exceptional nature has been understood as a 

broad, active and intentional, constructive, self-reflective and non-linear social 

process that has accompanied life. daily (Trinchero, 2014, pp. 11-21), and the 

objectives of the educational planning have been well calibrated to the context, both 

real and virtual, and to the class group.
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THE RELATIONASHIP ON LINE

The pedagogical model of the Piazza dei Mestieri focuses on the 

importance of the "place". A place so that no one gets lost (D. Odifreddi, 

2004) where you can experience a positive approach to reality: from 

learning to work, from the way you use your free time to the 

enhancement of everyone's talents.

With the tragic period determined by the COVID-19 pandemic it was not 

possible to offer all the children, who daily turn to the Piazza dei 

Mestieri, a "physical place" and therefore a strong educational alliance 

between all operators was required to to be able to restart from the 

original idea of a place so that "nothing is lost" (C. Poggio, 2021) 

starting with young people: "We think of our young people, we do not 

mortify their desires and passions, we do not definitively break that 

intergenerational pact that it is the basis of social equity and which is 

the sign of a living people ”(D. Odifreddi, 2021). 

The values that inspire this educational model have their roots in the 

culture of encounter and work. Solidarity, embrace of others, 

educational passion: these are the principles that guide our daily work. 

From these considerations, the "physical" place in which the learning 

and educational relationship should have taken place has become a 

space for learning and has taken on different meanings, both in 

presence and online, and even if it does not coincide with the physical 

place in which it takes place the learning / teaching action is strongly 

conditioned by it, as every relationship, including the educational 

relationship, is embodied in a place, physical or virtual, that hosts it 

(with the double meaning of hosting and being hosted at the same time).
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The classroom setting was reviewed with the beneficiaries of the 

project, which was also an important element online, in the sense that 

the class is a group even in a space that is not strictly physical but 

virtual. In the specific case of the project, different settings were used, 

always keeping in mind the concept of integration and inclusiveness: 

video conferences, video tutorials, audio lessons, recorded video lessons, 

documents, exercises already loaded, group chats, authorized blogs, as 

well as Whatsapp and Skype.

nother fundamental aspect in the design experience was taking care of 

the emotional dimension of the beneficiaries. Sometimes online 

emotions are amplified and the internet, instead of moving away, can 

bring communication closer and more fluid, intimate and spontaneous. 

This, for example, was particularly significant for the more shy and 

anxious pupils. The latter, in fact, feeling somehow protected by the 

screen, participated in the lesson in a more serene and free way than 

the experience in the presence. On the contrary, in other situations the 

screen was intimidating. In some cases the boys turned off the camera 

and the relationship became extremely difficult, in some cases getting 

lost and trying to recover it either by telephone or at the final meeting 

of the laboratory alternating in presence. Specific work has been done 

taking into account the thousands of emotional and cognitive stresses 

that the network imposes on us every day and that with the period of 

the pandemic, have been increasingly strong and insistent, so much so 

that in some cases they have even troubled, tired the children. In the 

latter case, the teachers felt responsible in having to promote the never 

interrupted bond with the Piazza dei Mestieri, trying to amaze, to 

involve them in every way so that they could keep alive an idea of 

life, of building their own future.
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4. THE TRANSNATIONAL COOPERATION

A key element of the initiative was transnational cooperation on the theme 

of integration of third-country nationals, with particular reference to the 

areas of school and family, in order to refine the ability to deal with 

complex situations in terms of reception and integration, or to verify the 

effectiveness of the methodologies and practices in use.

The intent was to start a cooperation aimed at achieving three specific 

objectives:
A. development and consolidation of linguistic and expressive-

communicative skills through the support of minors in the learning

process, or through active and cooperative teaching laboratories;

B. empowerment of relational skills for multi-problematic children,

through alternating courses between school and professional

workshops and deepening of basic skills through experiential teaching;

C. strengthening of the protagonism of families through the

experimentation of intervention models for inter-family solidarity and

the support of the school-family alliance.

To this end, on the occasion of the experiential week of 2019, two days of 

work were organized for the comparison of European intervention practices 

regarding the reception and integration of non-EU young people and 

minors with the aim of defining a shared model of interception and 

overcoming obstacles to integration, specifically with reference to:

A. communicative linguistic mastery

B. discomfort and risk of school dropout

C. low family participation in their children's school life
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The comparison took place through the direct involvement of foreign 

operators, project partners and school teachers in the various training 

initiatives to be carried out with the collaboration and exchange of the 

students enrolled in the project ("art experience", "mathematics", " 

experimenting with Italian ").

The advent of the pandemic has deeply questioned the project partnership 

in reference to the identification of what form to give to participation and 

exchange within the initiative.

In this sense, encouraging participation has meant first of all asking 

oneself how to maintain the relationship with students and how to set up 

and continue the paths started with young people, continuing to be a point 

of reference for schools in a continuous dialogue with teachers in order not 

to lose given the growth of the person as a central element in educational 

and training practice. 

The reflection was also extended to the exchange and remote meetings 

with the foreign associates of France, Germany, Belgium and Portugal 

which during the pandemic constituted an element, albeit limited and 

limiting, however essential to be able to compare and support each other 

also at a transnational level, continuing to learn from each other.

How to accompany every educator and formator?

How to manage the evaluation (i.e. the bringing to value)?

How to accompany and support families?
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In this lockdown phase it was essential to continue to keep the relationship 

with foreign partners alive, for an exchange of experiences and 

methodologies implemented in this new context of life in which we found 

ourselves catapulted. One of the innovative and most interesting aspects is 

that never, before this moment, had we found ourselves managing a similar 

situation and in any case attempting to carry out educational and 

experiential paths.

“As a team we organized ourselves and every day we had telephone contact with 

our children so that they would not feel alone and abandoned. Our motto was: plus 

prochain! " (Chambery)

 "We created a greeting video that we then sent to the students in which each 

teacher wrote a message of affection, closeness and support on a sheet of paper for 

their students" (Liège)

At a transnational level there was the shared concern about the worsening 

of inequalities, teenagers’ loneliness and psychological and existential 

pathologies caused by the closure of schools as a place of socialization, 

meeting, fundamental for personal fulfillment, social cohesion, growth 

economic and innovation. 

This awareness represented a central element which, in parallel in all 

member states, guided the intent and the educational and training 

practices of the operators in the belief that it was necessary primarily to 

insist on the reconstruction of social ties, especially where such ties present 

elements of fragility even before. of the pandemic.

VOICES AND EVENTS FRONT THE LOCKDOWN

Following the remodeling of the project, the IN & UP Laboratory "Voices and events 

from the Lockdown" was created, dedicated to sharing experiences and stories on the 

subject of education at the time of the pandemic with the involvement of young and 

minor beneficiaries of the project and operators and foreign partners.
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The focus of the initiatives was teaching, the methodologies to promote 

integration and inclusion, the tools and solutions tested at the 

communicative level (digital and social) and the strategies to support the 

social and emotional well-being of the beneficiaries.

The basic educational concern that guided and accompanied the 

development of these initiatives was the need to enhance the heritage of 

experiences and stories "so that nothing gets lost" as well expressed in the 

most recent motto of the Piazza dei Mestieri together with that of the 

origins "so that nobody gets lost”. In this sense, the experiences of 

socialization and protagonism in which the beneficiaries were involved in 

the phase in which in presence it was possible to offer a recovery of 

sociality were valued, as well as the reflections that emerged from the 

constant confrontation with the foreign associates who have made it 

possible to open up opportunities and experiment with solutions to 

strengthen the bonds and social relationships of young people most in 

difficulty.

The testimonies collected refer to some impressions, fears, hopes, but 

above all a lot of nostalgia, the desire to go out and relate 'in presence', 

meet with friends and live that everyday life that, having become 

impossible, appears so precious. There are also positive testimonies, from 

those who had the time to cultivate interests, of those who discovered that 

it was also nice to find themselves online.

Key words emerged such as emotion, need, solidarity, community, 

empathy, listening, realism, practicality and at the same time charisma, 

educational passion, intuition.

The areas and methodologies tested to stimulate the involvement and 

protagonism of young people have in fact focused in particular on the 

reconstruction of social ties to allow them to experience educational and 

welcoming places again for self-expression and socialization.
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FINAL PROJECT MEETING

At the conclusion of the project activities on November 25, 2021, the final 

project meeting entitled "Practices and paths of inclusion: what challenges 

and innovations to encourage the leading role of young foreigners" took 

place at the Piazza dei Mestieri in Turin

The first part of the meeting was dedicated to the analysis of the data 

inherent to the project, while during the second part a Round Table was 

held with testimonies from operators of Piazza dei Mestieri and of the 

territory who seek with their contribution to build inclusive environments 

and new training and work opportunities.

During the Round Table spoke Stefano Lavaggi, Italian L2 teacher, Ilaria 

Poggio, director of the training courses of Immaginazione e Lavoro, Monica 

Cristina Gallo, guarantor of the rights of persons deprived of liberty 

(Municipality of Turin) and Dr. Pietro De Santis, founding partner of IPRS. 

The central theme of the meeting was "how each of us can create 

inclusion" and "how it was possible to create inclusive experiences" in these 

two years crossed by the pandemic which, inevitably, has increased 

physical distances and interpersonal distrust. The speakers shared their 

experience by telling how they challenged children and adults to get 

involved, bearing witness to the values that in recent years have risked 

being lost and how they have found them in new forms:

8  Per l’approfondimento dei risultati del progetto “Oltre i Muri”: http://www.piazzadeimestieri.it/index.php?i_tree_id=255. 
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• the concept of freedom: having lost freedom, for example to

leave the house, has allowed us to rediscover its value;

• the importance of having meaningful encounters: how can I meet

the other through a screen? Schools in particular are above all a

meeting place and with the pandemic the children have lost the

physical dimension of sociality;

• the dimension of the embrace (which, inevitably, can no longer

be physical and therefore, how can we feel embraced and

embrace others?).

In particular, some passages that emerged on the subject of inclusion 

are highlighted here:

• The concept of inclusion starts from the idea that the person in

front of me (the partner, the professor, the employer or the

subordinate), is not an obstacle, but a resource, is the one who

helps me to have meetings significant to my life.

• Inclusion does not only concern the boy who has just arrived

from a foreign country, but also those who were born and have

always lived here and, above all, inclusion starts with each of us.

These are just some of the stimuli that emerged during the final 

meeting, but it seemed significant to us to underline them because 

they are a starting point for reflection on the objectives of the 

project.
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5.THE ASSESSMENT MODEL OF THE PANDEMIC TEST 

PROJECT: ORGANISATIONAL AND PEDAGOGICAL 

INNOVATION TO RESPOND TO EMERGING NEEDS

The COVID-19 pandemic has produced a global and systemic crisis 

that has had structural consequences not only on the healthcare 

system but also on the social, economic and educational systems. Due 

to this emergency, starting in February 2020, educational and training 

institutions had to suspend their activities and activate emergency 

teaching both in Italy and in the rest of the world. Schools were thus 

among the first institutions that had to rethink and transform their 

teaching methods, trying to build new spaces and times for teaching 

and relationships (Ciurnelli & Izzo, 2020; Colombo, Poliandri, Rinaldi, 

2020). Deprived of the traditional setting that shaped educational 

actions as collective actions (Colombo, Poliandri, Rinaldi, 2020), it was 

necessary to come up with new ways of delivering education and 

training. Remote learning (referred to as DAD in the remainder of this 

report) has transformed the relationship among the different social 

actors involved and has deployed skills that have deconstructed what 

were considered the normal forms of dissemination and 

communication of knowledge. This situation has made some 

inequalities even more visible and highlighted a gap between the 

formal space of institutional provisions and the real world of teaching 

practices (Giancola & Piromalli, 2020).

In addition to schools, training bodies too have had to rethink their 

educational actions and activities. The Young In & Up (Integrated, 

united, protagonists) project, like many other national and 

international projects, had to reformulate its mandate, as well as its 

educational structuring and mission. 
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 Due to the changes dictated by the COVID-19 pandemic, the project’s 

evaluation design itself had to change, favouring a qualitative 

approach capable of investigating the organisational strategies and 

educational innovations implemented, in order to avoid the dropout of 

the project beneficiaries. 

With a view to reshaping itself, the project first had to reconsider the 

strategies to engage its targets – European adolescents with a 

migratory background and at risk of school dropout – who, in the 

midst of the pandemic emergency, were at risk of becoming even 

more vulnerable. 

The paths of young people with migrant backgrounds represent a 

central issue which, starting from the 2000s, was widely investigated 

by the social sciences (Ambrosini 2019). Second- and third-generation 

young people are becoming more numerous and the number of young 

people fully socialised in Italy is growing too. The issue of socialisation 

of the new generations of migrants has often been approached in 

terms of educational aspects, in particular the topics of inclusion and 

training and orientation choices (Ambrosini, 2019). In recent years, 

attention has also started to be paid to the transition from school to 

the world of work and on the expectations of second-generation 

young people during this transition (D’Agostino et al., 2018). In this 

context, The Young In & Up project offers school-work alternation 

training courses to young people with a migratory background, 

enhancing their abilities, skills and attitudes. How to evaluate these 

paths and actions in a context that has been entirely transformed by 

the COVID-19 pandemic? With a view to revising the project 

evaluation design, this evaluation report highlights the changes and 

strategies implemented by the project leader, Piazza dei Mestieri, and 

foreign partners to identify elements for the reproducibility of 

organisational and educational innovations and to gather the 
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experiences of all the actors involved: operators, teachers, educators, 

management team (in charge of managing the project) and the students 

of Piazza dei Mestieri, who benefited from the school-work training 

alternation actions offered.

The present evaluation report consists of five chapters illustrating the 

main results of the analyses carried out. In particular, Chapter 1 

discusses the reshaping of the evaluation proposal and the new 

formulation agreed with the Ministry of the Interior, as well as the tools 

used for data collection and the dimensions explored. Chapter 2 analyses 

the main results that emerged from the focus groups held with the 

management team of Piazza dei Mestieri to investigate the changes 

occurred. Chapter 3 describes the evaluational brainstorming session 

conducted with the operators of Piazza dei Mestieri, examining the 

project’s educational strategies and the relationships between, and with, 

the students. Chapter 4 focuses on the beneficiaries of the project and on 

their opinions about the strengths and weaknesses of the activities 

implemented, while also dwelling on the mood of the students in the 

post-lockdown period. Finally, Chapter 5 uses the interviews administered 

to the project’s foreign partners to look into similarities and differences 

among the partner countries for what concerns organisational strategies 

and educational innovations.

METHODOLOGY 

The advent of the COVID-19 pandemic imposed an adaptation of the 

evaluation design initially agreed with the Ministry. This is because the 

evaluation concerned result indicators distorted by the change in 

teaching methods (mostly remote learning) and by the impossibility of 

working in a coordinated and non-fragmented way with the schools 

attended by the young people participating in Young In & Up.

In particular, a revision of the result indicators was performed:
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R) Increase in the level of inclusion of minors participating in Young

In & Up laboratories 1 and 2, measured in psychometric terms of

hetero-assessment with respect to the initial value detected using the

same methodology and techniques of counterfactual impact  [delta

%];

S) Impact in terms of language skills improvement, measured using

counterfactual techniques [delta %].

Specifically, CNR-IRCrES, as evaluating body, had the task of 

measuring the level of inclusion of participating minors in 

psychometric terms of hetero- and self-assessment compared to the 

initial value detected using the same methodology and techniques of 

counterfactual impact. This method involved the analysis of 

psychometric data collected through a self-assessment form (PPTQ-C), 

adapted from MaCkiewicz & Cieciuch, 2016, a hetero-assessment form 

administered to teachers (Goodman, 1997; Tobia et al., 2011). 

Given the impossibility of proceeding using the established 

methodologies and the emergence of new cognitive needs, dictated by 

the experimentation of distance learning even in professional training 

courses, the Ministry of the Interior accepted the adaptation of the 

evaluation system towards an analysis of the educational-

organisational innovations implemented by the partnership to avoid 

early school leaving. The European scope of the project made it 

possible to set up an evaluation research approach that, at a 

comparative and transnational level, was able to investigate the 

engagement strategies actually adopted during the COVID-19 

pandemic. Hence, we attempted to explore how the partners changed 

their organisation and educational actions in the face of the 

emergency. The evaluation research was characterised by an in-depth 

exploration of these issues in the case study on the project leader, 

Piazza dei Mestieri. Subsequently, the foreign partners were also 

surveyed, shedding light on the organisational and educational 

innovations implemented in their contexts.
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In order to understand how Piazza dei Mestieri managed to reconcile 

organisational and educational aspects, it was decided to rely on 

qualitative techniques, capable of bringing out the points of view and 

perspectives of the various participants. This type of approach and, 

specifically, the qualitative techniques adopted are similar to those used in 

participatory evaluation (Palumbo, 2003), in which the subjects involved 

actively participate not only in the implementation of the project but also 

in the construction of its meanings and expected results. In fact, the 

involvement and feedback of the beneficiaries became crucial for 

understanding the effects and impacts of the project’s actions on 

citizenship and the local territory.

In order to evaluate the changes, actions and outcomes of the project, 

various qualitative techniques were employed: 

- A focus group held in person with the individuals in charge of Piazza dei

Mestieri, the project leader;

- A focus group held in person with the students involved in the project;

- Two evaluational brainstorming sessions held in person and remotely

with the project operators;

- Standardised online interviews with the project’s foreign partners.

From a methodological point of view, each of these techniques was chosen 

in relation to the reference target. The flexibility and adaptability of group 

techniques were preferred for face-to-face meetings, while structured 

interviews were chosen for contacts with the foreign partners, to make 

remote communication effective and timely. 
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Looking in detail at the techniques and dimensions analysed, the first 

focus group was carried out with the team responsible for the design 

and management of the project, with the involvement of the staff of 

Piazza dei Mestieri, the School Foundation and the CPIA (Provincial 

Centre for Teaching Adults), in order to explore the reshaping of the 

project in terms of activities, organisation and management. 

The second step concerned evaluational brainstorming with the 

operators of Piazza dei Mestieri, as the case study was conducted on 

the project leader. The focus was on the educational strategies 

implemented, the structuring of relationships (in terms of 

engagement) with the students and their families, in addition to the 

technological innovations tested. 

We decided to also adopt the focus group technique to involve the 

students who took part in the school-work training alternation 

activities, to study the effects of the latter on the former. We 

examined the activities followed, the learning (from the point of view 

of transversal, professional and basic skills), the students’ relations 

with the educating community and their state of mind connected to 

the experience of the pandemic. 

Lastly, the foreign partners were analysed through multilevel 

interviews, first structured, via an online questionnaire, then semi-

structured, administered using video conferencing tools. Following the 

outline of the evaluation conducted on the case study of Piazza dei 

Mestieri, the educational strategies, tools and innovations put in place 

were discussed. 
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FOCUS GROUP WITH THE DESIGN AND MANAGEMENT TEAM

The evaluation of the Young In & Up project envisaged using the focus 

group technique to have a discussion with the team in charge of its 

design and management. This technique is a particular type of focused 

meeting or interaction (Goffman, 1961) that occurs when a group of 

people is involved by researchers in dealing with a specific topic, under 

the eye of an observer. 

In the first phase of the focus group, all the participants had the 

opportunity to individually introduce themselves and clarify their role 

within the project. To start the thematic discussion within the group, 

two generative questions were proposed: 

How was the project reshaped following the advent of the COVID-19 

pandemic? What corrections and changes were put in place to carry out the 

planned activities?

The discussion revealed a general wish, right from the start, to 

continue with the reshaping of the project and evaluation system, 

initially designed using a counterfactual methodology, no longer 

suitable for responding to the needs that emerged from the new 

project structuring. Piazza dei Mestieri, as project leader, chose to 

continue the project activities even during the COVID-19 pandemic, 

postponing intervention actions and redesigning specific objectives. 

During the focus group, an initial difficulty was detected in completing 

the overall remodelling, both internally and with the partners involved.

Many questions needed to be addressed: How to maintain a relationship 

with the students? How to optimise human resources and how to guarantee 

work for external collaborators? How to maintain the exchange of new 

practices across different countries? 
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In the focus group with the project managers, particular attention was 

paid to the internal governance of the project. To describe the main 

results emerged, some quotes extracted from the focus group are 

shown in italics below. 

From an organisational point of view, during the emergency, some 

corrective measures were introduced, such as the optimisation of 

resources and synergy with other projects in Piazza dei Mestieri, which 

proved necessary to guarantee work and “not leave any collaborator at 

home, making the most of remote activities”.

Given the difficulties caused by the emergency, Piazza dei Mestieri 

decided to focus on a single class of the CPIA, which was guaranteed 

one day per week of school/work alternation workshops: “At the 

organisational level, during the closure of schools, the CPIA provided four out 

of five days of lessons, The Piazza guaranteed the fifth day, following a logic 

of continuity. Between the Piazza and the CPIA there is a collaboration that 

has lasted for some time and the CPIA adjusted its timetable, so that the 

students could participate in the project workshop”.

The relationship with an autonomous educational institution allowed 

Piazza dei Mestieri to maintain a link with another educational reality 

and follow the students along their school path, with constant and 

daily exchanges of opinions. During that phase of reorganisation, the 

crucial question that the project leaders asked themselves was: What 

do we want to elicit from the young people at this time?
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To answer this question, the project managers equipped themselves with a 

new work tool, by building a valuation form, starting from the expression 

“giving value” to the students involved in the project. This tool was in fact 

designed to describe the strengths of the young people, keep track of the 

improvements and learning of each student and communicate them to the 

families, the schools they belong to and the youngsters themselves. With 

the development of this tool, the managers regarded the evaluation of 

young students as a process: “By evaluation we mean enhancement, giving 

value. Taking into consideration criteria, context…” .

The construction of a new tool for evaluating and enhancing the paths of 

the young people made it possible to keep a strong relationship with the 

school - with a view to integration and reciprocity: “The valuation form is a 

tool made by us to detect the progress of each student and we deliver it to the 

school to include it in its overall assessments”.

Another aspect considered is the change of perspective that DAD imposed 

on the relationship with the students: “We had to deal with absence, cameras 

turned off. An aspect that was often misinterpreted by adults… instead of judging 

the kids, we wondered why they had their camera off. What situations were being 

kept concealed? It seemed more important to understand the context around them 

and not force them... We were interested in focusing on respect, quality and the 

relationships among people”. 

During the pandemic, the managers of Piazza dei Mestieri acted as 

sentinels/antennas in relation to the needs that the students were 

experiencing in those specific circumstances, perceiving the new needs of 

the people and, therefore, the new needs of the project:

“In addition to the need to work in a network, there was the necessity to remove the 

students from a difficult and closed situation ... bringing them back to beauty, 

proposing alternatives.”
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In view of the difficulties encountered by schools in offering remote 

connections via pre-established platforms, which the students could not 

always access, the leaders of the Young In & Up project decided not to 

establish a program or a method of remote connection in advance, but 

firstly to carry out a digital census of the tools, programs and devices 

available to the participants: 

“During lockdown, we decided to change and not offer the students yet another 

online connection as educational support, but we developed new thoughts about 

the beneficiaries. We started with a census of what they had available to set 

ourselves up accordingly, keeping the methodological and educational aspects 

together. To maintain a relationship with the beneficiaries and keep the 

activities going, we relied on the tools available to them, which were often just 

calls, emails or WhatsApp.”

For those in charge of the project, it was necessary to resort to 

flexibility, adaptability and timeliness: “We could no longer work and 

evaluate as we had done before, when face-to-face relationships were at the 

centre from both a methodological and educational point of view. We were all 

going through a new experience, we had to urge them to learn from their 

everyday life…”

The strength emerging from the reshaping of the project is undoubtedly 

flexibility. This is especially true with respect to the leanness and speed 

of the project interventions, which were not observed in equal measure 

in the schools of the participants. Enhancement of their paths and 

abilities and collaboration among different educational and reference 

figures (in terms of acting in unison) proved to be useful design 

strategies for maintaining a relationship and ensuring the engagement 

of youngsters at risk of dropping out of school. 
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The focus group showed that, in order to promote and achieve these 

objectives, ad-hoc work tools needed to be devised: the digital census 

and the valuation form are examples, used to keep track of the progress 

of the training path and the growth of the students.

The main evidence emerging from the focus group seems to have been 

the ability of the managers to analyse in depth and tackle the changes 

taking place, trying to draw from the everyday life of the students and 

from what they had to offer, to enhance their participation without 

judgment and impositions.

EVALUATIONAL BRAINSTORMING WITH THE OPERATORS

Evaluational brainstorming (Bezzi, 2013) is a technique based on groups of 

witnesses or experts and is used in evaluation research in order to 

produce ideas that can be transformed into dimensions and sub-

dimensions of analysis. The ideas that emerge are studied and selected in 

a participatory way with the group that proposed them, until a summary 

of analytical dimensions is agreed upon. Within the evaluation of the 

Young In & Up project, evaluational brainstorming was aimed at 

investigating the educational practices of the operators involved. This 

technique is “participatory” in essence; hence, the dimensions and results 

were built together with the participants during the session. 

From an operational point of view, evaluational brainstorming consists of 

an introductory part, in which the participants introduce themselves and 

break the ice, three phases of participatory work and a conclusion. 

The generative question used to open the first phase of the work was: 

How did you modify the project’s methodologies and educational approaches when 

COVID-19 made its impact felt?
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Without going into the technical details of the technique, the complexity of 

which is well described by Bezzi e Baldini (2006), we review here the four 

phases of the brainstorming session and then analyse its contents and the 

dimensions identified.

First phase: Free brainstorming

The participants freely expressed their points of view on the subject and 

the person leading the session wrote words and phrases on a board. The 

observer kept track of the dynamics of the group and of some 

interventions, considered the most significant for the discussion.

Second phase: Shared classification

In this phase, we reread, together with the participants, the words and 

phrases written on the board, identifying concepts and assigning symbols 

to them, associating them by meaning or common area. The symbols 

would become the classes / dimensions of the project.

Third phase: Transcription of the dimensions/categories

During a break, the researchers wrote the words and phrases of the 

participants (strings) under the identified dimensions, so that they would 

represent the sub-dimensions of the project.

Fourth phase: Collective redefinition of the sub-dimensions

The researchers shared with the participants the classification of the 

categories by rereading the strings and concepts assigned to the various 

classes. In this phase, the participants had the opportunity to redefine or 

better conceptualise what was shared in the early stages of the work.

1   For an in-depth analysis of this technique, see p. 49-101. 
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The technique described above was used to work in a participatory way 

with teachers, trainers, educators and operators of the CPIA, involved in 

the project by the project leader, Piazza dei Mestieri. In this long work of 

shared analysis, the participants were able to contribute to the definition of 

the project dimensions.

To facilitate the interpretation of the five dimensions identified in the 

brainstorming session, it was decided to expand them by including all the 

sub-dimensions emerged, reporting the most relevant strings. 

The first dimension identified revolves around the skills, approaches, tools 

and educational practices put in place during lockdown and in the 

subsequent return to physical attendance. In general, the teachers and 

educators overcame the difficulties brought about by the COVID-19 

pandemic by investing in self-training, experimenting with new 

technologies and allowing new skills to emerge that had been concealed 

until then.

(“I converted the games and maths lab and created remote playing activities using 

mobile phones, TVs etc. We certainly modified our teaching modules thanks to 

social networks and technological tools.”)

(“From a methodological point of view, the first moment was of panic. Our 

activities are based on doing and instead the use of the computer threw us off. We 

had to question ourselves – we were utterly thrown off.”)

(“We needed to reinvent ourselves.”)

(“We learnt from social media and the other tools the students used and we trained 

and helped one another.”)
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(“Also in language 2 we had to change course and re-motivate the students from the 
point of view of being protagonists - re-motivation. I told them that "they were 

making history", they had to understand that they were protagonists of something 
that had never been seen before.”)

(“Practice has always been essential for us but we had to change. For example, 
languages are learned with practice and gestures. One of the most important social 

moments is, for instance, to take the floor using gestures.”)

(“We had to face difficulties we had never encountered before, which made us 
distressed. Teaching had never had anything to do with this.”)

(“DAD led us to learn new tools together and to change objectives - self-training; 
DAD allows for other activities and requires the students, who are more familiar 

with the medium, to take centre stage.”)

(“We found ourselves in a phase of novelty and experimentation. Before, in the 
classroom, we took inspiration from real life; with the camera off, it was difficult, 

there was no contact. We used more written texts than oral expression, which 
needed more time / space and spontaneity.”)

(“In the new face-to-face group, the attitude to mutual listening changed. We were 
able to listen and be listened to.”)

(“I learnt to write and talk at the same time.”)

While the first dimension mainly concerned the skills and professional 

abilities expressed by the operators, the second dimension highlighted the 

fundamental aspects that made up the relationship with the young 

beneficiaries. The three sub-dimensions most often mentioned have to do 

with the will and need to continue to be present, keeping the students 

anchored to the educational model, avoiding social and emotional isolation. 

Secondly, there was a push towards making the most of the present (as a 

unique moment, to be explored and welcomed), as well as valuing one’s 

body through self-care, to be ready for the educational and training 

sessions, albeit online. 
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(“The beauty of DAD was that we kept our relationship with the students stuck at 

home during lockdown.”)

(“DAD was the only chance they had even just to talk; after a few months, a 

request for help came from those students who had not joined the DAD lessons.”)

(“For example, we did not expect the presence of F., who even came online to join us 

at 6 in the evening; S. was rather oppositional face-to-face, but during lockdown 

she participated because she could SPEAK. Online communication became a tool for 

self-expression. Certainly, we did try to maintain the objectives linked to the 

subject, but above all it was necessary to maintain the relationship with them.”)

(“Some girls got dressed and ready to come online and they were an example for the 

boys, who instead came to the computer with sauce stains on their fleece. We tried 

to give importance to how you present yourself to the group.”)

(“Teaching face-to-face, you see the collective dynamics among the students; face-

to-face, group and collective dynamics are created, which are missing in DAD; face-

to-face, the group gives itself rules. In DAD, we have seen that the roles are 

reversed, those who are shy speak, those who always spoke when in a group are 

less engaged in remote learning. In DAD dynamics and roles changed; face-to-face 

we realised to what extent experience and the repetition of experience were 

missing.”)

(“Back in the classroom we re-established some of our relationships, which had not 

been possible in DAD. DAD lacked non-verbal language. Emotions are more 

manageable in physical lessons because you notice them.”)



58 |

(“I needed to get them out of hibernation. To get them out of hibernation I used 

drama exercises, with body and voice; reactivation from corpse to human being.”)

(“There was a need to do work on emotions. We showed Inside Out in the language 

course. They need a gym to be re-trained in emotions, in recent months no one has 

asked them what they have been feeling. We need to realign ourselves to positive 

relationships, find spontaneity and gestures and the need for non-verbal 

communication.”)

(“Soft skills must be taken into account in devising the activities. The educational 

challenge is not to lose what DAD has brought out, for example, the need for one 

another. Give even more prominence and bring soft skills to light; problem 

solving.”)

Towards the end of lockdown, the trainers expressed the need to maintain 

a constant relationship with the families, made even more difficult by the 

pandemic. This revealed itself as one of the most sensitive and critical 

dimensions because, with the arrival of COVID-19, the vulnerability of 

some families worsened – and some even became invisible. As for the 

relationship with the families, the sub-dimension of being present emerged 

again, as well as keeping in contact with the students’ families in order not 

to add to their isolation. The pandemic also caused a “space invasion” of 

the students’ homes. Remote learning made family spaces permeable, 

raising questions about privacy and interventions to support the families 

that were struggling the most (overcrowding, lack of spaces and means). 

(“We had to re-establish our relationship with the foreign families.”)

(“We had to make it clear that we were there. Even by mobile phone or computer, 

we had to keep the relationship going.”)
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(“In September the families expressed the need to give the kids a push after 

lockdown.”)

(“The families were struggling because they found themselves alone managing 

children and work and work problems.”)

(“Thanks to certain strategies/tools/social networks - WhatsApp - we managed to 

reach families that we didn’t think we could reach.”)

The relationship with the young students was the focal point and priority of 

the project through listening, motivation and the enhancement of their 

skills. In general, it emerged that young people with fragile families suffered 

even more due to the economic, social and cultural disadvantages caused by 

the COVID-19 pandemic. The most painful aspects, such as loneliness, 

isolation and lack of privacy, created different and opposing moods for what 

concerned returning to everyday life outside the home. On the one hand, 

they were keen to go back to school to find friendship, understanding and 

empathy with peers; on the other hand, it was difficult for them to return to 

normality, which often turned isolation into a permanent condition 

associated with laziness, fear and boredom. 

(“When we returned to the classroom, they looked half-asleep. It was hard to get back 

to school.”)

(“DAD had become their comfort zone.”)

(“Then it was hard to tackle subjects all by oneself and requests for help from the 

students started to come in.”)

(“In the classroom, they were empathetic with one another.”)
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(“For example, in the classroom, a student was struggling and his schoolmates 

helped; when you are there in person, it comes naturally. In person, they help each 

other and team up with each other against the teacher – which is only right.”)

(“New ways to express oneself developed; some expressed themselves more in 

DAD.”)

(“No one was able to talk about joy. We were thrown off; we needed to realign 

ourselves to positive relationships.”)

Since one of the most worrying aspects of lockdown concerned the 

inability of young people to express themselves and, above all, to express 

positive emotions, the project operators tried to give importance to digital 

tools, so as to share a language familiar to young people, recognising it 

worthy of attention and value. These tools were identified as the last 

dimension of the brainstorming session.

(“DAD should not be disparaged. We must take advantage of this crisis to 

discover new tools, new potential with mobile phones, social networks. We are 

treading a new path. We have explored the use of social media to reinvent 

ourselves.”)

(“These tools allow the youngsters to be the real protagonists. Some of the tools 

have proven useful in the classroom too.”)

(“Thanks to Google Meet we discovered the Jamboard, which allowed us to find 

new forms of creativity, experimentation and tutorial creation. So we thought 

about new projects using these tools.”)
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The evaluational brainstorming technique made it possible to co-construct 

the main aspects and possible results of the project together with the 

participants. It is a more complex technique than the focus group, because 

it requires the active, constant and cooperative participation of the social 

actors involved. The duration of the evaluational brainstorming (two 

sessions of 1 ½ hours each) allowed us to go deeper into the project, bringing 

out the skills and practices employed by the educators, relational dynamics, 

as well as results achieved. The desire to transform the moment of crisis 

into an opportunity was expressed by the operators and teachers, making 

the most of the digital tools and social media available. The operators 

involved in the evaluational brainstorming wanted to bring beauty back to 

the centre of the students’ lives, by stimulating them to express their 

emotions, trying to work on the positive ones. Sharing and knowing the 

different variations and degrees of emotions allowed them to broaden their 

horizons even in a moment of confinement and limitations. The adult 

figures took on the challenge to offer the students various learning 

opportunities through creativity and learning by doing. Lastly, maintaining 

relationships during lockdown favoured a return to the classroom that was 

mostly spontaneous and constructive. The group dynamics that emerged 

both in the classroom and online surprised the operators, who had to 

deconstruct their preconceptions and “let it happen”, trying to enhance 

diversity.
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FOCUS GROUP WITH THE STUDENTS

The focus group with the students aimed to pursue a specific evaluation 

objective. It was essential to meet and listen to the beneficiaries of the 

project not only to evaluate its results, but also to understand their needs 

and met or unmet expectations and to introduce any corrections or 

changes to the development of the project itself. To answer the questions 

set out, we opted for a group technique, which was capable of bringing out 

its dynamics with respect to certain topics. 

Picture 1: Initial phase: reading images
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In order not to be perceived as intrusive, the evaluators used the “image 

reading” technique as a way for the students to introduce themselves and 

get to know each other better. Each participant chose a postcard that at 

that moment represented their state of mind regarding the project. The 

chosen image was then described to the group and emotions related to it 

were shared.

A: “It’s been a good year… I’ve found new friends, I’ve learn 
things in coffee bartending...”

C: “I choose making coffee because it’s what I have enjoyed the 
most.”



64 |

 B: It’s been a good year, but someone still sees me as a 
foreigner and that makes me sad.

S: “I chose this one because the space is empty, because 
we are often in almost empty classrooms… there are just 
a few of us… and many free seats… In the back desks 
there are no people. The activity that I liked the most is 
learning maths through drama because we move in space 
and the teacher is very good.”

 D: “I see some happy kids playing on the ice… I like it… 
For example, I had a great time in the coffee bartending 
course.”
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Owing to the immediacy of the photographs or drawings, the activity of 

reading images brought out their strongest, even contrasting, emotions 

with respect to the project. Thanks to this first phase of mutual dialogue, 

the students then showed interest and openness in answering some 

questions. 

The first aspect that we wanted to explore with them was if and how the 

project affected their personal and training path, starting from the 

immediate dimension of enjoyment and feeling good, instead of focusing 

only on the discomfort caused by the pandemic. The first generative 

question was: 

What have and haven’t you liked at Piazza dei Mestieri?

G: “This is how I feel, I enjoyed the activities very, 
very much ... I am very happy too ... I love doing 
maths.”

M: “I have chosen this one because it has stayed with 
us all year ... almost two ... and that’s annoying…” 
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One of the most interesting dimensions, already mentioned by the 

operators and confirmed by the young students, was that of learning by 

doing: 

“I liked coffee bartending because I learned ... I liked that and maths through drama 

the most because we had practical experiences using our body... Italian – well, I like 

the language but not the subject.”

During the focus group, the answers of the students were arranged into 

concept maps on posters. The concept maps are reported here to show the 

most significant aspects of each school-work alternation workshop, 

according to the students. The generative questions of thee concept maps 

were: 

What have you gained from this year? What will you take home with you?

The coffee bartending alternation course highlighted the strengthening of 

the students’ transversal skills. Doing the actual job gave them the 

opportunity to put into practice the skills learned during the Italian as L2 

(second language) course and to experience entering the job market, with 

all that it implies. The students mentioned rules, respect for the customers 

and being polite, all transversal skills that will stay with them as part of 

their learning, regardless of their future educational, training and work 

decisions. 

Learning Italian as L2 was the students’ biggest challenge, probably due to 

its nature as a frontal lesson, less based on learning by doing. The 

students realised that they were making progress, especially in the use of 

terms in the right context, and greatly appreciated the support of the 

language mediator who, in addition to participating in the Italian classes, 

helped resolve their post-lesson doubts. 
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The support of a language mediator in the school-vocational training 

alternation courses is a strong point of Piazza dei Mestieri’s “taking charge” 

model. The young people involved in FAMI courses, in fact, often have 

elementary language skills; hence, the opportunity to rely on educational 

figures who understand their language and are able to guide them towards 

personalised learning means that they do not become isolated but can 

maintain a healthy relationship of growth with the class group. A 

criticality inherent in the design of FAMI courses is that they only cater for 

beneficiaries of non-European nationality, thus preventing profitable 

linguistic exchanges between non-native speakers and their native peers. 

The last educational path analysed with the students was learning 

mathematics through the performing arts. Thanks to the maths teacher’s 

passion for drama, the students were able to learn maths by 

experimenting with unusual methodologies, working on many transversal 

skills in order to understand a subject that is often difficult for learners. 

Working with the body became even more important in a period of socio-

educational numbness. The teacher himself spoke of the need to work on 

the body to “get them out of hibernation ... using the body and the voice, I 

witnessed a reactivation that brought them back from the state of “corpses” to that 

of human beings”. 

The strength of this quote refers to the need to work on a new dimension 

of learning, acting on an immobilised body outside the educational space, 

and equally sluggish in the mind. So, the reactivation of learning goes 

through physical exercises to express oneself, to learn how to 

communicate one’s weaknesses, for example by acting out the role of a 

mathematics teacher who has to explain the solution of a problem from 

the stage. The discussion with the students revealed an overlap between 

the school subject and the art of drama, which became instrumental, 

essential for learning. Progress was so strongly perceived that they decided 

to put on an end-of-course play to show it to everyone.
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Beyond the skills strictly connected to mathematics, the improvement of 

which was evaluated by the teachers, what emerged was in-depth work on 

the awareness of the students, the ability to face the difficulties of the 

subject by expressing themselves and overcoming shame.

INTERVIEWS WITH THE FOREIGN PARTNERS 

organisational processes and educational plans 

In order to shed light on the activities carried out by the project partners 

during the COVID-19 pandemic and map the practices implemented, a 

multilevel analysis was conducted to investigate the organisational and 

educational innovations that emerged among the partner organisations of 

Young In & Up. The interviews were conducted using two tools: an online 

questionnaire with open questions and online interviews. Thanks to the 

partners’ cooperation, we collected information on all the organisations 

participating in the Young In & Up project. In particular, the issues 

explored with the partners were: the organisational innovations put in 

place to respond to the new teaching spaces and times; the educational 

plans devised to promote student retention and avoid early school leaving; 

finally, the changes in relations between the teachers/trainers and the 

students and among peers. In addition to what was explicitly asked during 

the interviews, the students expressed new needs related to the education 

and training course during the COVID-19 pandemic.

The interviews conducted with the European partners highlighted a 

slowdown in ordinary activities at the peak of the COVID-19 pandemic, 

which led to a partial suspension of the usual teaching activities, then 

resumed in person. The innovations mainly regarded the adoption of tools 

and platforms that had never been used before lockdown and the 

reorganisation of spaces, to allow a quick and safe return to the classroom.
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From the educational point of view, the foreign partners focused heavily on 

maintaining a relationship with the students, using any means and tool. 

During lockdown, teaching became instrumental in keeping in contact. 

Indeed, most of the work was done on sharing experiences and personal 

interests (through online platforms), to avoid the students’ socio-

educational isolation. Upon returning to physical lessons, to bridge the 

didactic gaps that had inevitably developed, the operators started from 

those personal interests that had kept the students engaged. The 

technological means available to the students and their families were also 

a main criticality for the foreign partners, who began by purchasing the 

necessary equipment for those that did not have any. In addition, for 

particularly vulnerable students, the organisations in Liège and Chambery 

continued to provide face-to-face teaching, working in small groups, even 

in periods when the pandemic situation was critical. This decision aimed to 

limit the loss of skills of the most disadvantaged groups. Furthermore, the 

educators were allowed to go to the homes of the most vulnerable families, 

so as not to lose contact with the students. 

“The school bought computers for vulnerable students. DASPA students came to 

school in small groups every day. The cell of the city of Liège that fights against 

early school leaving helped us by managing home visits and frequent contacts with 

the families. (Liège)”

“At times during lockdown, we had to make distinctions among the trainees. Those 

having a lot of trouble working from home were allowed to come to school once or 

twice a week (foreigners who did not speak French very well, trainees with minor 

disabilities...). But all of our trainees actually need onsite training and support, as 

most of them face various issues that cannot be tackled remotely. After lockdown, it 

was difficult for our trainees to wake up every day, show motivation for their 

projects etc... We tried to propose new challenges, fun outdoor activities, sport, etc... 

to bring back energy and motivation. (E2C73 - Chambery)”
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The partners in Chambery and Liège focused on the new methodologies 

used for remote learning. In particular, Edmodo and Google Classroom 

were the tools that they experimented with and appreciated the most. 

Despite returning to the classroom, the use of these technologies has 

changed teaching, requiring a revision of face-to-face lessons and leaving 

room for mixed methods of teaching and learning. Another analogy with 

Piazza dei Mestieri may be identified: in order to maintain contact, privacy 

barriers were overcome, reaching the families and students by any 

technological means, including a personal phone. 

 “The main challenge for E2C73 was to help the trainees work from home during 

various lockdown periods. Our school had been 100% focused on on-site training 

before that, so we had to find solutions to offer our trainees remote training. We 

used Edmodo to give them homework and kept a weekly schedule of individual 

phone calls with each trainee. Our school has now resumed on-site training, but is 

considering new digital options to offer the trainees a better mix in the future. 

(E2C73 - Chambery)”

“The school set up an online platform to promote distance learning (Google 

Classroom) for 2nd and 3rd degree students. This solution was to accept for our 

target group. That is why face-to-face work-study courses have proven essential to 

keep close contacts. (Liège)”

With respect to relationships with and among the students, returning to 

the classroom brought to light the loneliness and fragility of the students’ 

family contexts. In general, the European partners described the return to 

face-to-face lessons as a relief for the teachers and students, since the 

latter accumulated stress during home isolation and grew more detached 

in their relationships with their peers. 
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 “Even though phone calls work well, our trainees actually asked to come back to 

school. They need to see their trainers and friends on a daily basis, our individual 

support is much more efficient this way. After each lockdown period, we noticed 

that our trainees were deeply impacted by these situations, most of them facing 

toxic environments at home or just being very lonely. This whole pandemic 

situation has put the youngest under a lot of stress. (E2C73 – Chambery)”

Comparing organisational and educational strategies among the partners 

made it possible to share educational challenges and the need to work on 

several levels: with individual paths and in small groups to consolidate 

personal skills and through social integration paths so as not to lose touch 

with the reference context. 

CONCLUDING REMARKS 

The redefinition of the evaluation design and the choice of a qualitative 

and multidimensional approach helped highlight the new educational 

needs that emerged during the Young In & Up project. 

The analysis carried out aimed to keep together the micro and macro 

level, i.e., the national and international context, both characterised by 

new forms of inequalities caused by the pandemic, which require 

structural interventions for social inclusion. In trying to respond to the 

new educational needs of young people, the Young In & Up project 

invested in enhancing the transversal skills of those participating in the 

school-vocational training alternation activities, also by actively listening 

to their personal experiences. To meet the evaluation requirements, 

qualitative techniques allowed us to gather the experiences of the various 

social actors involved and to evaluate the main results of the project.  
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The individual and group interviews revealed that the lives of students 

during lockdown were affected by strong disorientation due to a feeling of 

isolation and the fact that their personal and private spaces became 

exposed. The cameras imposed by remote learning forced them to show 

their family and housing conditions without being adequately supported to 

fight loneliness and emotional discomfort. This situation, which affected an 

entire generation, required sudden inter-institutional interventions. In this 

regard, one of the main results of the project was the ability to respond 

immediately and effectively to the needs of students. During lockdown, 

both Piazza dei Mestieri and the network of partners managed to counter 

the isolation of young people by providing technological devices to reduce 

the digital divide. The devices were used interactively, making the most of 

the skills and interests of the young beneficiaries of the project. Compared 

to educational institutions, operating under more stringent ministerial 

constraints, Piazza dei Mestieri managed to maintain constant and informal 

contact also with the students’ families and other institutions, creating a 

network around young people in situations of marginalisation. The main 

strength was therefore flexibility. In addition, the enhancement of the 

students’ paths and transversal skills and the collaboration among different 

educational and reference figures (in terms of acting in unison) proved to be 

useful design strategies for maintaining a relationship and ensuring the 

engagement of youngsters at risk of dropping out of school. 

The focus group with the management team indicated that it was necessary 

to build ad-hoc work tools in order to promote and achieve the set 

objectives: the digital census and valuation form made it possible to keep 

track of the progress of the training course and of the students’ growth in 

terms of soft skills. This technique also brought to light the ability of the 

project managers to analyse in depth and tackle the changes taking place, 

drawing from the daily life of the students and from what they had to offer, 

without judgment and impositions.
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As for the results of the evaluational brainstorming, the educators 

expressed the wish – and proved able – to transform the moment of crisis 

into an opportunity, making the most of the digital tools and social media 

available. A great deal of work was done to bring beauty back to the centre 

of the students’ lives, letting their emotions surface, trying to work on the 

positive ones. Finally, two other central topics revealed by the evaluational 

brainstorming were the motivation and leadership of young people. Upon 

returning to the classroom after lockdown, it was necessary to re-motivate 

the students during the training activities. In this sense, the cooperative 

learning methodology supported the maintenance of the students’ 

attendance and relationships. Still in terms of educational methodology, 

learning by doing was used in all project activities and was the most 

effective strategy, recognised as a winning approach also by the students of 

Piazza dei Mestieri.

Due to the COVID-19 pandemic, the evaluation of the project could not 

include listening to the beneficiaries of the other European countries 

involved. For this reason, it was decided to further investigate the Italian 

case study, i.e., Piazza dei Mestieri, looking at the experiences of the young 

beneficiaries and making a comparison among the educational strategies 

and organisational innovations implemented by the European partners 

involved. 

The focus group with the students of Piazza dei Mestieri highlighted the 

difficulties imposed by the health emergency. One of the most interesting 

results had to do with the request to give more space and continuity to 

some training and professional paths experimented by alternating school 

and professional training, because they are perceived as a solid 

opportunity for one’s future. 
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Therefore, the need emerges to invest in multi-year projects to rebuild and 

strengthen paths of social and work inclusion. In this regard, Piazza dei 

Mestieri proved to be a leading body, capable of giving continuity to the 

paths of the young beneficiaries, activating consolidated partner networks 

and promoting constant and lasting inter-institutional dialogue. Listening 

to the project participants thus allowed us to detect strong coherence 

among the thinking of the project managers, the proposed activities and the 

results achieved. Despite the obstacles caused by the pandemic, the Young 

In & Up Project wanted to bring beauty and future back into the lives of its 

beneficiaries, through constructive, reproducible and sustainable career 

paths. 
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For further information visite our website www.piazzadeimestieri.it

FOUNDATION PIAZZA DEI MESTIERI “MARCO ANDREONI”

10144 Turin

Via Jacopo Durandi, 13

Tel. 011.197.09.600

Fax 011.56.90.887

progetti@piazzadeimestieri.it
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